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Introduction

This.report in submitted to the U.S. Office of Education

as an interim summary of work performed under the terms of
gzant no. OEG - 1-6-068503-1471. This report will focus upon
a definition of the purposes of the grant, the evolution of
the preliminary evaluation élan for Project TRY, the basic

g revisions which have been facilitated py the Research Advisory

panel, the current status znd future development of electronic

data processing systems and a specification of the future steps

to be accomplished under the terms cf this grant. )

The date of termination of this grant has h;;n extended to
September 30, 1967. On or before that date a f£inal report will
auhnittec which will 1nc1ude a reviaed evaluation plan, a

summary of our experience in implemcnting aspects of the plan

| as they have evolved, and a dcscription of the process through

i . which tﬁa.evaluation plan was developed and revised with the

i assistance of the Research Advisory Panel. The report will also
include a series of reccrmendations regarding the feasibility of
the "research audit function” as-described in the body of this
xep&rt. .

This repurt is submittcd by Winthrop R. Adkins, Ph.D., Sidney

Rosenberg, Ph.D., and Timothy P. Dineen, Ph.D., Principal Investi-

gators. Ve would also like to acknowledge the mnjor cont:ibutions




Section I

The History and Purposes of this Grant

. IR A

3 Training Resources for Youth, Inc. {Project TRY) was
granted 4.3 million dollars on July 1, 1966 to conduct an

experimental and demonstration project for training 600 17-

D . L L

21 yvear old male youth from the Bedford-Stuyvesant community
of Brooklyn. (See Appendix A for a bfief description of the
project) The Preliminary Evaluation Plan (See Appendix B)
reflects the interrelationship between research and develop-
ment and training operations. The individuals who are
currently responsible for evaluation and develoﬁment activiéies
within the project also played a major role in program design
and in negotiatiné_the funding of the entire project.

As was indicated in the Pfeliminary Evaluation Plan, the
role of research in Project TRY is a rather unique one in that
the emphasis is on_creating a mechanism for the ordexly collec- |
‘tion, processing and feedback of information directly related
to educational activities within the project, so that appro-
priate operating decisions and project modifications can be
facilitated. Cur aim was to use.social science research tech-
niques as a tool for improvement of fhe educational process
through systematic self-study.

from the first it was recognized that the plznned involve-
ment of the same individuals in project design, ongoing develop-

mcﬁf and the continuous evaluation of those procésaea, brought
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with it certain methodological risks, particularly those
involving self-fulfilling or biased observations. We
therefore recognized the need for the creation of an inde-
pendent body which could monitor the internal research
effort of the proiect and provide a check against any un-
recognized teqdency to bias results.

In the spring of 1965 a proposal for the current grant
was submitted to the U.S. Office of Education. Its purpose
was to defray the cost of the operation of a Résearch Advisory
Panel, i.e., a group of distinquished social scientists who
would work with the Brincipal Investigators of the TRY Project
in the following ways:

1. to review and respond to the Preliminary
Evaluation Plan and to assist in its revision;

2. to provide high level professional expertise
and resources for dealing with complex research

problems;
3. after thorough familiarity with the overall
evaluation plan and the aims of Project TRY,

to assist us in determining the feasibility

of the “"research audit function" (See Appendix Cj
as a concept that might be implemented at a later
stage within Project TRY, and applicable to other

~ .projects.

It should be clearly understood that all costs for the
development of the evaluation plan and associated exﬁenses,
including staff time, is covered under the terms of the major
grant for Project TRY. The current grant of $7,450 for which
this report is being submitted, .overs only the cost of con-
sultant fees and expenses”for individual and group meetings

of the Research Advisory Panel. Some corfusion has arisen due




® J

-3~

to the fact that this small grant which is a means for aid-
ing in the refinement of research efforts was awarded prior

té the receipt of the major contract for the funding of
Project TRY. What the small grant has enabled us to do how-
ever is to obtain the services of a group of outstanding social
scientists whose experience has and will continue to aid us

in avoiding pitfalls, duplicating the mistakes. of others, and
jignoring opportunities as we seek to design and implement a
complex research model. Additional significance derives from
the fact that each cf the panel members have a variety of insti-
tutional and professional affiliations which can facilitate’

the communications of both the developmental prbqesses involved

in the design of TIY and its major findings.
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Section II

Stgé% completed as of March 31, 1967

i. Completion of the Preliminacy Evaluation Plan (See
Appendix B)

2. Approximately ten sessions held with the chairman of
the Research Advisory Panel, Allen Williams, Executive
Director--N%ﬁPA. These sessions have focused upon both
broad concepfual and method&logical research issues and

pians for coordinating the efforts of the Research Advi~

sory Panel.
3. We have had a series of consultations with pancl members,

in the New York City area. Meetings were held with

Professor Chein of New York University to consider pri-
marily problems related to sampling technigues and
mechanisms for establishing control and comparison groups.
Professor Stuart Cook from the University of Colorado
after a favorable overview of the Preliminary Evaluation
Plan had to withdraw because of pressing obligations. .

Professor Edmund Gordon has been unavailable for indivi-
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: dual cbnéultation due to a variety of last minute emer-
gencies which required his piesence in Washington and
had to cancel several appointments. He will be seen in
the near future. He is, however, familiar with the bagic
design of this project, having Q;t on the original panel

‘which recommended the approval of Project TRY to ghe Office
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of Education. J. Douglas Grant of the California

State Department of Correction has reviewed the Preli-

PO < ai gt n ot

minary Evaluation Plan and has submitted written ccmments

and recommendations together with a series of articles

SR T e

and reports which have suggested a variety of means where-

~ by the experience~centered curriculum can be integrated

with the overall research design. Professor Abraham

rwey o

Tannenbaum_%f Columbia University discussed with us in

TR

detail research related to curriculum and in particular

reading program development. Mrs. Marcia Freedman of the

] . Center .for Conservation of Human Resources was particularly

helpful regarding jndices of employability and related pro-
blems of job placement and employer follow~through.
professor Donald Super of Columbia University assisted us
in considering ways in which vocational development,theory
could be integrated with the project design and research
effo;ts,.in addition to making available his experience

as a director of a large-scale research:enterprise.

4. Drs. Super, Gordon and Williams have agreed to participate
with the staff of Project TRY at a forthcoming symposiﬁm
at the Aﬁerican psychological Agsociation Convention in
which the developmental history and first results of the

- TRY Project will be presented. -
: 5. To date, approximately one thousand dollars out of a tdtal
? ' pudget of seven thousand, four hundred and f£ifty dollars

" has been expended. This reflects a series of unavoidable
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delays in the development and implementation of the
basic evaluation plan for the TRY Project, due to
unforeseen yet critical problems related to the.build-
ing of the institution. From September, 1966 to March,
1967, a 4.3 million dollar institution had to be created

. from ground zero with an expansion of staff from the
original proposal development group of seventeen to its
current sizg of onz hundred and sixty, with the intake
of 120 trainees, with the establishment of a variety of
policies and procedures for translating the proposal .
into actual operations, the renovation and preparation
of facilities necessitating temporary quarters and
numerous moves, and the creation of a Board of Directors
ané a committee structure for insuring adequéte communi-
cation between the community and the project. During
this period, key staff of the research division had to
attend to broader institution-building problems until
other high-level staff could be recruited and oriented.
Nevertheless, the consultations with tihe Research Advisory
Panel referred to above, together with considerable research

activity within the project did take place and have led to

a number of important revisions of the Preliminary Evalua-
tion Plan.

6. As reported in Washington on March 20, 1967, the basic
foundation for the institution and for research activities

have been laid and we can now anticipate a period of more
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focused research developmont activities. As was
pointed out, it is during this period that additional
individual and group meetings with the Research Advi-

sory Panel will be of greatest value for the refine-

ment of the TRY evaluation plan.
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Section III “‘E

Developments and Revisions of the Preliminary Evaluation Plan

1. The Geographical area to be served as originally
described in the proposal, was extended to include
portions of two areas contiguous to Bedford-Stuyvesant,
i.e. the southeast portion of the Williamsburg section
and the western end of the Brownsville section. This
was necessary in order to facilitate the recruitment of
a racially balanced trainee sample. It is anticipated
that about 80% of all trainees will be drawn from this

total area.

2. The definition of the TRY Sample:

a. TRY is committed to deal with the hard core
youth of Bedford-~Stuyvesant, therefore-grounds
for exclusion of youth from the project are
strictly limited to the follcwing.grosé con-
siderations. Youth will be ‘excluded who show
evidence of dope addiction, alcoholism, brain
damage, inability to speak English, severely
limiting physical handicaps, reading level
below second grade (except certain selected cases,
as indicated below). |

b. Race

The approximate distribution of trainees shall
be 70% Negro, 15% Caucasion, 15% Puerto Rican.

Rationale

1. TRY is designed primarily to service youth




from the ghetto community of Bedford-
Stuyvesant, which is predominantly Negro.

2. Negro youth will work, study and hopefully
live in an integrated society and therefore
can benefit educationally from their experi-~
ence in an integrated program, including
boéh fellow trainees and staff.

3. Sufficient number of non-Negroes must be

inciuded to make this process meaningful,

and to prevent the establishment of a small,
isolated non-Negfo minorities within the-
student population which reduces the oppor-
tuaity for a truly integrated program.

¢c. Reading Level

The approximate distribution of reading levels

within the trainee population shall be as follows:

Percent Number of Trainees Reading Level
20% 120 4th grade or below
. -55% 330 levels: 5, 6 & 7
25% 150 levels: 8 and above
Rationale

1. Reading level is considered to be the most
appropriate index of current educational abi-
lity. It represents not potential, as an I.Q.

score would, but serves as a measure of
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educational attainment, which can provide a i
distribution within the over-all training %
sample of typical educational problems. !
2. The above distribution will provide a mean
of approximately sixth grade reading level
with a sufficient range above and below the ;
mean so that the full range of learning pro- :

blems of "hard core™ youth is represented in

our sample. ]

3. A mean of sixth grade reading level also.pro-

- vides that the majority of trainees will be j
in a position to attain the eighth grade
reading level considered to be necessary for
successfui completion of TRY Vocational Train-
ing Courses.

d. Age
The approximate distribution with respect to age
shall be approximately 20% or 126 trainees in each
age category from 17 thru 21. Current experience
indicates that it may be most difficult to attain
the required proportions of 20 and 21 vear olds, but
every effort will be madé to obtain this zge distri-
bution.

Rationale

1. Roughly equal distribution with respect to age,
will provide an opportunity to observe the effect
that age has upon .. different kinds of learning

and placement problems.
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2. An approximztwe equal number of trainees in each age
category, will provide a rough comparison group measure.

e. Probation

The maximum number of trainees coming from probationary
:referral sources shall be 25%, i.e. 150 trainees. This
limit is imposed in order to minimize the number of trainees
who are in the project under contraints eminating from agen-
cieg external to the project. Participation in TRY training
should be to the greatest extent possible voluntary.

f. High School Graduation or GED Certificate

The proportion of high school graduates or holders of equiva-
lency diplomas shall be limited to 20%, i.e. 120 trainees.
With a minimum of 80% of the TRY population made up of non-
high school graduates ox non—ceftificate holders, the sample
will represent the realities of the youth population within
the community and will insure along with reading levels that
TRY has truly seleéted individuals with "hard core” educa-

tional problems.

3. Life-Skills Education Treatments

The original plans to vary Life-Skills Education along three major

dimensions or "treatments" (see pages 11~15, appendix B) has been

revised to include two principal curriculum variations, to be
described below. This modification has helped to sharpen and clarify
;he nature of the Life-Skills Education Model and has led to specific
staff training and curriculum production activities which are cur-

5 rently in operation. Both models retain sufficient flexibility which
éncourageg the naturalistic emergence of individuglized student.~

teacher interaction within a framework that permits unit-by-unit eva-

S D DA S S B

luation as well as evaluation across treatments.




The present revised design calls for two Life-Skills
Education models (treatmentd which are designated: The X
" Experience Centered-Model and The Content Centered Model.
Described briefly below are summaries of the objectives,
the processes, the phases of implementation and the role
of the Life-Skills Educator for ~ach of these two major

curriculum models.

The Experience Centered Model

Objective: The development and documentation, by the
trainees themselves, of successful experiences in life-liie
or realdiife situations under the guidance of the Life-Skills
Educator. These experiences, in the five areas of life-re-
sponsibility‘training, are planned, implemented, evaluated

and recorded by the trainees themselves to the fullest extent

possible. Hence the curriculum grows out of their experience

and involves the development of a full compiement of personal

and social skills,

The Précess: The major impetus ®r this development- pro~-
cess is provided by the trainees' felt needs and interests.
It evolves through three levels of increasing power and
skill in each of which the Sequence of thought, action and
consequence, elicit#d by the Life-Skills Educator, provides
both direction and documentation. A diagram and description

of the process is presented below.
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Enhancing the Self as a Contributor

Through carefully led group discussions
the trainee comes to see himself as a valuable
contributor. His present store of information

js elicited and given recognition, His comments

‘and insights are recorded and dignified in print.

His needs and interent3 are explored and noted.
He discusses the value of his present knowledge

and what further knowledge could mean to him.

Enhancing the Self as a Learner

Confident because of the recognition given-to
him and his peers as knowledgeable persons capable
of ‘contributing something of value to the group,
the trainee is encouraged to become an expert in
some aspect of the life-responsibility area that
interests him. He is gungd in his search for ex-
perfise to people, experiences, places, books and
other media as additional sources of information.
With his new information, the trainee {(actually a
team of two or three) reports back to the group
in a more formal manner, for example, in a panel
discussion or verbal presentation to the group.
These reports are tape recorded and typed (with
minor cof:ection where necessary). The trainee's
confidence as a learner and contributor is fur-

ther enhanced. Opportunities to improve verbal
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communication skills aré provided. The
group discusses the various reports and

is guided b& the Educator toward the form—
ulation of tentative action plans for im~
‘proving an aspect of their community which
here can mean the community 6f - their group,
the Project as a whole, their neighborhood,
Bedford-Stuyvesant or even the city itsaslf.

LEVEL III Enhancing the Self as an Effective Person

The trainees select a course of action and -
plan it in detail, delineating and assigning
tasks to each other. The action plan is carried
out and a formal written presentation of the
experience is pregared by the group. Organi-
zational and social skills are developed here
as well as personal and academic skills such
as written expression, spelling, syntax and the

~ like. Finally, the group discusses the value
énd import of the action project in terms of
its effectiveness in itself and for their own

development.




Plexibility: The individual trainee no matter what
‘his level of self-confidence and basic skill can be readily
accomodated within this model. As the group proceeds through

the three levels in successive projects in the five life-re-
sponsibility areas the Life-Skills Educator encourages each

one to participate more and more fully. in the learning pro-

cess by assuming more active roles. He can readily maintain

an accepting atmosphere within the group to support the slower ad
less gifted trainee and guide the more capable toward helping him
by means of double-~teaming them or influencing in other ways the

formation of small sub-groups.

Role of the Life-Skills Educator: As indicated above, the
Life-Skills Educator guides the trainees in the exploration of
self, family and community. He brings maturity to the situ-
ation; ensures adequate coverage of the life-responsibility
areas; encourages and counsels them and helps them develop ef-

. ~ fective and satisfying styles of learning, problem solving, eval-

uation and reflection. He serves as a source of information and

a guide to other avenues of learning.

B T
£
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The Content Centered Model

Objectives: The development of five life-responsibility
curriculum units, each composel of a number of sub-units orga-
nized in terms of lessons. The content is closely tied to the
trainees' needs and interests as perceived ;nd continually moni-~
tored by the Life-Skills Educator. It is an enriched curriculum

utilizing off-the-shelf and home-grown materials, a wide variety

of audio-visual aids and relying heavily on group: discussion
methods of stimulating interest and fostering comprehension.
Each unit incorporates lessons in all the basic skill sﬁbjects
and communication arts, that is, reading,.writing, speaking,

computation;, . social studies and so on.

The Process: Curriculum development within this model pro-

ceaeds in several stages as indicated below.
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Stage I Selecting the Syllabus

Under the guidance of a teaching supervisor the
Life-Skills' Educators formulate a syllabus for
a life~-responsibility area brirging to bear their

jntimate knowledge of the trainees needg and in-

Z B LA AN T

terests and suggestions trainees may have nade

as to, topics.

Stage 11 Planning the Lesson

Phe Life-Skills Educators with the help of the
supervisor prepare lesson plans for sub-topic'
treatmpent. They search out curriculum mateirials
; for.implementing the lesson plan, drawing from
' ready~-made materials such as books, magazines,
newspapers, films, records, tec. They also pro-

duce home-grown materials where they seem more

appropriate or where published materials is lacking.
Field trips and group projects are included in these

- plans and are developed similarly.

"
”

Stage III Evaluating and Revising

These lesson plans are tded out in the classroom
attention being given to their ability to interest
and inform the trainees. The Educators and the
sgpervisor discuss and evaluate the plans, revising

as necessary.
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Flexibility: In additbn to being closely tied to the

‘training populations‘s needs and interests, the content

centered curriculum as developed—in—TRY—is—also—superior
to +he traditional curriculum in other ways. It can better
keep pace with changing patterns of interests and needs of
the trainees since it is continually monitored and revised.
Tt's lesson units are so developed that one stands more or
less independent of the other so that sequencing can be
guited to the group processes in the classroom, the availa-
bility of materials, current events of interest in the com-
muniyt, etc. It brings all the skill-areas into practice
within a lesson of interest  the trainee obviating the

problems of dislked subjects.

Role of the Life-Skills Educator: As indicated above,
the Life-Skills Educator has the érime_rgspunsibility for
preparing, ocrganizing and revising curriculum relevant to
the trainees world and implementing it in an effectivelway
in the classroom. He functions in much the same way as the

traditionally effective teacher with more freedom and flexi-~

N

bility. 3 i

4
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Evaiuzation of Curriculum Materials

. T assist in establishing a beginning curriculum for

Life~Skills Education, TRY was able to obtain reading
and math programs used in Job Corps Conservation Cen-
ters as well as a basic trainee library. To our know-
ledge there have been almost no attempts to evaluate
thoroughly the utility of these materials. The hypo--
thesis has been frequently raised that the successful
completion of a programmed instructional kit for reac-
ing and math may not prepare the trainee for gengralizing
his newly acquired skills to real life applications. We
intend to evaluate these and other materials in terms of
their functional usefulness as a means of preparing young
men for the world of work. The programmed instructicnal
approach will be compared with other techniques or combi-

nations of techniques for the teaching of reading and math.

The Development cf an Electronic'natq Processing System

Togethexr with Reliable Systems, Inc., the staff of S D & E
have made a detailed analysis of the steps to be accom-
plished in translating the research design into a fully
implemented computer based data collection, coding, storing,
processing and feedback system. In addition, we are con-
structing an interim system in eordexr to mazhtain and service
current program operations which ig compatible with the

final system. In addition to these analyses and the recom- -

mendations based upon them, work is currently underway on

T VT TV e e T T 27
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both interim and final systems design. The major objec- -

tives can be summarized as follows: :

a. Identification and definition of basic variables
to be used in describing the trainee population, §
the staff, and their interaction and/oxr change -
over time,

b. Selection of measurements for each variable over
6 major classes or categories of variable.

¢. Determination of concrete procedures and fre-

g quency in obtaining these measurements, including

manpower requirements in this and other divisions.
d. Design of sets of forms fo? use in each division
for recording raw data, and procedures for coding,
collection, distribution and central storage of such
data.
f e. Specification of procedures for maintaining and up-
‘é dating data on a regular basis.
; f. Designing required reports {"output” format) to
é display results and for distributicn to. staff at
é ) appropriate levels (i.e. "feedback procedures®).
g. Design of an electronic data processing system
to record, store and perform calculations upon
the raw data in order to evaluate trainee, staff
and program. %,

h. In consultation with Data Processing Service Bureaus,

N A
TR A SO

N selection of the appropriate machine configuration,

taking into account the available budget and the
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volume of work to be performed within required
time parameters. -

i. Conduct pilot "dry runs" upon the system to
check both its reliability and utility.

Jo Pinal.Selection of Service Bureaus and recom-

mendations for the letting cf contracts, with

prior approval of S D & E.

k. Preparation of a research manual of operating

procedures for all divisions.
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SUMMARY

This report has described the current status of
U.S.0.E. Grant #0EG-1~-068503-1471, its major purposes
and objectives, and the relationship of the activities

covered under the terms of this grant to the development

of the research design and the elaboration of Life-Skills
Education curricula. The cvurrent document is submitted

as an interim feport of activities during the period

July 1, 1966-March 31, 1967. It is understood that a fi-
nal report will be submitted on or before September 30, 1967

at which date this grant will be terminated.
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APPENDIX A

ABSTRACT
OF THE
TRAINING 'RESOURCES FOR YOUTH
PROPOSAL




ERRATA

Page 2, lines 3-4

Delete: "As many trainees as possible.......”

Should read: "A test group or approximately 100

trainees will be housed in Brownstone

houses located in the community”.

ADDENDUM

Please note: Project TRY began iatake of trainees on
December 5, 1966. As of the first week
in april approximately 190 trainees are

enrolled in the program.
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YOR:

A BRIEF DESCRIPTION OF
A PROPOSAL

A special youth training project with ex-
perimental and demonstration units to be
located in the Bedford-Stuyvesant section
of anynq .

#The U.S, Office of Economic Opportunity
in accordance with the provisions of Ti-
tle I1 of the Etonomic Opportunity Act of
1964, through the.Rew York City Anti-Pov-
erty Operations Board.

#The U.S. 0ffice of Education, in accord-
ance with the provisions of Title II of
the Bconcmic Opportunity Act of 196k,
through the Divigion of Vocational and

Technical Education.

And in accordamce with the provisions of
Title 1I of the Manpower Development and
Training Act of 1962, through the New York
State Department of Vocational Bducation.

*¥The U.S. Office of Manpower, Automation
and Training of the U.S. Departasent of
labor under Titles I and II of the Man-
power Development and Training Act of
1962, through the U.S. Office of Manpower,
Automation, and Training.

TRAINING RESOURCES FOR YOUTH, INC.

‘1121 Bedford Avenue
-Brooklyn, New York, 11216

Telephone: (212) 622-2636
(212) 622-6140

Contact Officer: Paul H. Sharar




CHAPTZR I INTRODUCTION

Submission Comments

This proposal is submitted by Training Resources for Youth, Inc. Agencies
to which the proposal is being submitted through the appropriate city and
state channels are: The Office of Economic Opportunity under the PYO~
visions of Title II of the Economie Opportunity Act of 1964; the U. S.
Office of Education under the provisions of the Vocational Education Act .

- of 1963, snd under the provisions of the Manpower Act of 1962. Clearsnces
and endorsements from local anti-poverty planning groups and the New York
City Anti-Poverty Operstions Board have been obtained.

Proposal Abstract -

Training Resources for Youth, Inc., an independent membership corporation
under the laws~of New York State formed to conduct ‘a demonstration treining
center for out-of-school, out-of-work or under-employed msle youth aged 17~
2l. 7The basic goals of the Project are twoefold:

(1) To provide s comprehensive educational
snvisonment in vhich youth from the
"culture of poverty” can leamn the neces-
sary vocational, personal, and .social
skills which are essentisl for living
etfestivély in the "eultuxs 5T achieve..

(2) To develop sound methods snd techniques
for producing positive changesin the
attitudes and behaviors of deprived )
youth. These will include new spproaches
to counseling, more sppropriste tests, s
new Life Skills Education curriculum, a

- comprenensive approach to vocationsl .
training, more effective svaluation and
research mathods, intedsive reoruitment
end placemant prossdures, and new xoles
for professionals and sub~-professionals.

The youth and es nany staff as possible will te recruiied from tie sres of
Bedford-Stuywesant and adjacent sections of Brooklyn where there is & high inci.
dence of poverty. The Project will offer training in six occupations: zutome
tive-dissel service and repair, food service, vending machine service and re-
pair business and clerical machine service and rapsir, heating-refrigeretion
and spplicance repair and service. It will elso provide an integrated program
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of basic and life skills education and physical education. An oppartunity for
work experience in trade-related jobs will be provided as well as counseling,
medical, legal, and social work services. As many trainees as possible will be
housed in brownstone houses in the conmunity. FPlacement and follow-through
services including postetraining counseling and an alumng club will be provide
ed to participants when training 18 completed.

During the first year of project operation, six hundred youth will be brought
into the program at the rate of 125 per month for five months. It is estimat-
ed that trainees will stay in the Project approximately 9-18 months with an
average duration of one year.

During the first year, a number of key problem areas will be selected for spe-
cial study, They Wwill include: identifying and developing curricula for new
occupations, training sub-professional youth advisors, providing multi-digci-
Pline services for youth with the most serious learning problems, developing
instrumented reading programs » and detailing a new Life Skills curriculum,
Continuous evaluation of these special projects and the oversll educational
program will provide feedback so thatinformed decisions regarding programs modi-
fieations can be achieved rapidly end efficiently. In addition, an intensive
staff training program will be developed and instituted,

The Life Skills Bducation curriculum is a new approach to the problenm of re-
educating the disadvantaged adolescent. It 15 designed to effect positive ate
titudinal and behavioral ¢hanges in the trainee through a series of action Pro-
Jects wherein the student learnc competence in deriving and applying knowledge:
to practical 1life situations. The Areas of Life Responsibility emphasized in
this curricuium are: Developing and maintaining the gelf, peychologically and
phiysically; Preparing for a career; Managing home and family responsibilities;
Using lefsure-time productively; and Participating effectivaly in the community,

The Project is designed to utilize to the fullest the resources of New York
City and, in particular, thoge of Bedford-3tuyvesant. The training program
provides for numerous fleld-trip visits to places of business, industrial shops,
and social and cultural institutions. In particular, several curriculum units
of Life Skills Education will provide for an ifatensive study of community re.
sources. Part-time work experience while the youth are in the Project will
acquaint them with the realities of employment in the city.

Occupationnl training will be conducted on a sub-contract basis with Philco
Corporation snd Interstate United Corporation. Curriculun development, re-
gearcn studics, and stafr training will be carried out in cooperation with uni.-
versities and college: which bave exprcased interect in providing student in.
terns, professional consultation on educational problems » ond specialized ger.
vices. A committee of industrislists will assist 4in overcoming problems of
placement, Committees of the Board of Directors will enlist the services of
local citizens to assist project youth as they graduatc from the training pro-
gram.
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CHAPTER 11 THE PROBLEMS OF POVERTY IR BEDFORD-STUYVEGANT

The nature of the economic, political, educatioial and sccial aspects of the
problems of poverty are well documented. These problems are particularly acute
in Bedford-Stuyvesant, the largest urban Regro community in the North. It is
an arca characterized by high population density, high rates of unemployment,
deteriorating housing, overcrowded schools with insufficient staff, a high ratc
of school drop-outs, broken families, poor health end an alsrmingly high inci-~
dence of social pathologies such as juvenile crime, dope addiction, salcoholism
and mental illness. Ironicelly, with the rapid shifts in population in the past
two decades, which increased the severity of community problems, fewer crgeni-
2ations and services providing leadership end community cohesiveness remained.
Thercfore, in order to begin tu deal affectively with these critical social pro-
blem:, older established social institutions must be rejuvenated and newer ones
created to implement carefully coordinated and comprehiensive progranugs

Among the most immediate needs are: large scale rehabilitation of housing, the
development 6f locel industry and job opportunities, improved schools, new pro-
grams for pre-school children, corichnent progranms ‘or school age children, re-
training programs for adolescent drop-cuts, family counseling, health and legal
services, programs for upgrading and retrainiog adult workers, child care clinics,
mental health services, community action programs, increased recreational and

cultural facilities, and meny others.

Because of the YMCA's hictoricel traditions of service to youth, and in particu-
lar, its experience in running a highly successful Youth and Work Training Pro-
gram during the past threc years, TRY has chosen to focus upon the problem of
re-educating and re-tuining disadvanteged adolescents, aged 17-21. The Prcject
will be coordinated with otner community eftorts.

CHAPTER III A MODEL FOR CHANGE

Successiul programs for effecting lasting puycho-gsocial change require firm
theoretical foundations which take 3ato nccount basic behavioral principles

and relevant human experiences. A well thought-out mudel insures that all pro-
gram elemcnts are fully coordinated and directed toward a central set of goals.
The TRY program is based on a model which asserts that the consistent patterns

of behavior which comstitute an individual's life style (personality) are main-
tained by both internal psychoiogical and externsl environmentsl forces and cx-
pectations. Changes in 1<fe style are effected by 1) altering the external
forces in order to confront the ipdivdual with positive experiences and eliminate
negative oncs, and 2) helping the individual to internnlize new life styles by
assisting bim to refl:ct upon the new experiences, to develop skills at per-
ceiving, the relatioushir between his own actions and their consequences, amd to
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teke increasing amounts of initiative in making choices aboui Liis life.

The seversly limited life style of the socially deprived adolescent is maintain-
ed in 8 precarious state of equilibrium by a complex of environmental forces
{punishing xelationships with adults, unemployment, poor housing, school fail-
ure, broken families, etc.) which constantly fmpel him in the Qirection of in-
creasing social alienation and rebellion. In ooder to change his life style, a
nev positive learning environment must be provided which will eliminate the
negative conditions and confront the youth wich nqw alternatives. A practical
and meeningful educaticaoal program, directed towernd the specific needs of the
deprived adolescent and utiliziog his strengths 1s essential., A series of
graded, action-centered sciivities, with time to xeflect upon their significance,
will encoursgc the developwent of new zmades of behavior which will be conatsntly
and systematically reinforced ir the class room, in the shop, in recreation, in

residence and through community anolvemcnt.

CRAPTER IV THE TRAIRING OURCES FOR YOUTH \?GBAM

ﬁg Overvicew

After veing recruited for the /program, and after clearsuces have been obtained
from femily and school, the ybuth admitted £or trains g will be oriented to the
Project, evaluated, and assisted in making a ‘choice .1 one of six occupations.
He will also be assigned to s Life Skills Edudatio group with fourteen other
trainees, and will select z recreation program\ ‘.ne leader of the Life Skills
Education group will conduct counseling sessions in order to help the trainee
coordinate his program, give him support, help him ¢to resolve persounsi
difficulties as they arise. \

The daily program for each youth is about seven to eight hours long with addi-
tional scheduled voluntary activities. | It includes about three hours of
occupational training, three hours of Life Ski)ls Education, and one to two
hours of sports and recreational activities. This basic schedule is flexibly
administered depending on the immediate ngeds of the youth as determined by the
youth and his Life Skills Educator. (For' .vample, some youth might need work
experience immediately upon entering the program; other youth might need more
than three hours per day of vocationul training for a period of time.) Toward
the end of the prugram, each youth works with special placement counselors, is
assisted in finding & job, and provided with follow-through services such as;
post-training counseling, an alumni ciab, and recrestional Lrograms. I{See f.¢7
chart at the end of the sbstract).

-

Vocational Training and Work Experiences

Voeational training will be offered in six occupations: (1) sutomotiv: ilesel
sexrvice and repeir, {2) food rervice, (3) vending machine service ari cepair,
(L) business machine service and repair. (5) heating and refrigera’. . service
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and maintenince, end (6) sppiisnce service and repair. The new traifins grggr:!s
will be self-pacing and will be geered to the resding end zath levels of 2
cipantz, Intepwediate Job skiil pey-offe will be provided in esch curricuive so
thet youth can enter partesine occipsaticnelly relsvant work experiences. Yor exe
ple, efter tne first seversl oonths of traisiag in sute mechanice; & traines
¥oald work as & service siktion sttendant, After several more months of tufninz; .
52 might work 28 an sssistsut mechanic, After saversi more wmonths, he night begint
10 specislize and thsn work &3 & bencs meckanie, parts aan, trasswizsion specialist,

etc,

The Vocstional Training progren with ite related work experisuce wili give trsiness
the opportunity to learn vitsl Job=zgiated skills in a supportliee enviroument.

As indicatad, the last portion of sach training progrem will provide seversl trucks
Tor opsciamésmmg One of theee tracks in each program will offar teaining ak$is
Recezsary for sasll business ranegeaent ralated €0 each of these cceupstions, Hew
treining zateridis w4l be devzloped as sppropriste,

Life Skilis Educstion
w’

Life Skills Biucaticn 4z a comprehensive axperience-centered program designed to efe-
fect changes in the psycho-sccisl ettitudes and behaviors of disaldvantaged sdolescents
80 thet they will funciion more effectively es workers, students, husbands, fathers
aad citizens., To sccomplish tuis gosl, the treditionsl roles of the classroox tesche
er-aod the counselor have been cosbined in & ney curriculum that provides each traine
ee; through & series of planned, graded activities, with an opportunity to gaiz in-
Sreasing competence in deriving and epplying knowledge to practical life situaticns,
The curriculum is divided intc five mijor Mress of Life Responsibility™ as foliows:
developing and msiniaiaing the self physicelly and psychologically; wensging & career;
using isisure time productively; menaging home and faxily rasponsibilities; ané par-
ticipating effectively in the commnity, .

Life 9kills Materiels Evaluation &nd Developaent

It will be necesssry to review existing written and audio visual
zaioriels developed elsevhere to deteraine what is useful for
helping disedvantegnad youih to learn. In sddition » Eraded reade
ing metter and visual eifs materisis wiil heve to be devised to
correspond with the content ¢ the Life«Skilis curriculum, At
prasent, there is relatively 1itile, really good materisl availe
sble that fs both geared ts the readiog levels of dissdvantaged
youths end sppropriate for them 1n terus of content. Materisls

t be dezigned to convey information relevant to practical life
situations and to take fauto account the verbal defictamst-- —ms
wotivational needs of trainmes.

RemedLation

Mapy of the trainees will exhibit severe reading problems. Poor
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reading ability was, in fact a gajor reeson for their
sver=increasing difficulty in mastering school stbjects,
wvhich contridbuted in large measure to their failure as
students. Remediastion specialists will be conderned
with the refinement of existing techniques and the de=
velopment of new methods of tesching reading efficiently,
utilizing available technology. The focus during the
first year of the Project will be on the construction
of programs for disgnosis and remediation. The basic
objJectives will be; 1) to define the essential reading
subeskills that must be mastered in order to obtain
different levels of reading compet ice, 2) to develop
approporiate diagnostic procedures ’or assessing sube
skill perforwance, 3) to develop reading and math ree
medistion progrems that can be incorporated as a part
of life skills education,

Recreation and Physical Bducation

Physical education and a variety of recreation active
ities vwill be offered in the Project., Sample activities
are: woodvorking, dramatics, public speaking, a project
newspaper, wusical and choral activities, athletics,
dance and various art programs, The intent of the Pro=
gram 1s to provide another important area wherein traine
ees can gain a sense of competence, learn how to use
their leisure time profitably, and come to know the ace
tivities and cultural resources of the city. In the
YMCA Youth and Work Project, it was found that

of the mwost significant breakthroughs in reaching and
involving youth occurred through the more informal re-
creational activities, Therefore this program will

not only permit new avenues of individual expression,
but will serve as another means by which highly sige
nificant learning about self and others can take place,




Youth Services

In addition to formal training a variety of speclal program units are neces-
sary to provide supportive services to youth as they move through the Pro-
Ject. These special services Include: recruitment; intake and evaluation;
housing; medical, dental, legal and social work services; and pcst-training
follow-through services to supplement placement.

Recruitment

Recruitaent represents the £irst step in moving the dis-

advantaged adolescent from the street corner to a place

in the economic znd social mainstream of our soelety. The :
trainees will be recruited by: ;

(1) Referrals from community agencies and indi-
vidusls

{2) Pubiic announcements and advertisements

{3) A&n active outreach program

There are currently twenty agencies In the commmnity that
refer youth to the YMCA Youth and Work Project. It is
anticipated that referrasls from these and otier sources
will increase. The training program will also be announced
on the radio, on television and in the local newspsapers.
The second largest source of trainees will be through
these media. An effort will be made through an active out-
reach program to reach the "passive one~-third” of the
trainee population who have little or no contact with any
agency and do not respond to announcements. Since there
are 77,000 out-of-school, out-of-work youth in New York City,
little difficulty 3is anticipated in recruiting sufficient
numbers of youth.

Inteke and Eveluation

Following an initial tooling-up period, the Intake and Eval-
uation unit will process & sufficient number of youth to in-
sure an admission rate to the Project of sbout one hundred

5 twenty-five per month for the first five months. A level of
. six hundred trainees will be maintained for the remainder of
the first year.

The major functions of Intake and Evaluation are: i

(1) To provide initial screening and evaluation of
- all potential candidates. This will include
medical, dental, and psycho-soclal evaluation.

(2) To obtain the necessary school and family
clearances and to conduct an orientation
period for all trainees. The specific nature
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of the wvarious progrsnm units will be thoroughly
desexdbed and demonstrated.

{(3) To make initial mssignments within the Project
in cooperation with representatives from each
of the major training uniis. The assessed
aptitudes, interects and abilities of the
trainees w11l bc o determining fact in these
acsignments, sa well as Individual pﬁeferences.

(%) To muintein records of initial data concemming
ench trainee for purposes of evaluation and re-
finement cf procedures.

Speclal Services

This wnit includes medical, dental, legal and social work
services. It will have major responsitility for such ac~
tivities as operating first aid stations, coordinating and
implementing medical and dental trestment as required, pro-
viding personal legal services for the trainees in cases
wvhere such aservices are not otherwise available, providing

a variety of necessary casevork services which include as-
sistance witn family problems, relstlons with other agencies,
and referrals for sarvices not available within the Prolect.

Rouging

it would be desirable Yor all trainees to have the oppor~
tunity Yo live within the Project. However, budgetary con-
niderations make 1t necessary to 1imit the number of tralnees
¥ho can be so accommodated. Housing will provide tuem with
2. place to siudy snd be alone, and an informal setiing vhere
positive relationships with interested adult advisors and
other youth can develsp. Those trainees to whom residence
wili be available will bhe housed in small browngtone units
loceted in the community.

Placenent

kn effective Job developrent end pliacenment program is essential
to sustain the wotivation of the trainees during the period of
their training. The prospect of employment gives meaning to
the training program. The cxperience of nlacing youth in Jobs
Insures the Peedback of.intormation which is necessary to
wodify the training curriculum in order to take into eccount

enployment realities.

There is good employment potentiel iIn each of‘ the six occupa-
tions which will be offered in the TRY program. The occupa-
tions selected have the following characteristics:

T T
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(1) There is a high present and future demand. for
akilled workers in these job areas.

(2) Entry jobs in these occupations sre available
to persons with reading and math ability st

no higher than the ninth grade level.

(3) There is opportunity for upward mobility in
the occupation through furtber tiaining.

{L) These occupationsl areas are relatively free
from the effscts of automation snd are fields
of growth rather than of dininishing esployment.

(5) These occupations are relatively free from
seasonal lay-off problems and minority group -

. union problems.

The TRY Project has assuxances #rom Phileo Corporstion, Inter-
state United Corporation (Brass Rail Restaursnts), and a number
of mejor petroleun compenies for assistance in empioying graduates
of the program. As each tralnee approsches the end of the train-
ing program, he will be evaluated by placement counselors vho will
attempt to match him with available job -opportunities. Place-
ment cownselors will conduct periodic on-the-job counseling

with both the trainee and the employer to assist in. e ffecting

a lasting job adjustment. If for any reason exployment is
terminated, the placement counselor will be availsble to

assist the trainee in locating other suitable employment.

Follow-through Services

For many trainees the trans itional périod between the train-
ing environment and adjustment to the demands of living and
working in the commmity will be a aifrficult one. A varieily
of services are essential in order to give him the necessary
support and assistance during this critical period. Alumi
clubs, post~training counseling, recreation and assistance
vith family and housing problems w11l be offered as long as
is necessary to insure successful adjustment. As much as
possible, citizens from the commmity will be be enlisted to
help with these programs. Tnvolvement of local volwteers will
serve sg an indication to the +rainee of the commmity's con-

tinued interest in his welfare.

Follow-through and placement services represent the final
stage in the reintegration of these young uen into the
social and economic malnsiream of the commmity.




The model vhich has shaped the TRY Propossl enphasizes that the structure

of an environment plays & major role in determining the wvay an individual

3 behaves. .In the design of the TRY program, therefore, much emphasis is

f placed upon ibe nature of staff-trainee relationships, questions ¢f re-
sponsibility and individual freedom, the scheduling of the trainee’s time,

: and vays in which these external guideliwesfor behavior will de internailzed
: by the trsinee. Psycho-social development of trainees will be achieved by

a progranm organization which will assist the trainee in the gradual tran-
sition froam his perception of relatively few alternative choices, to in-
creasing nwareness that responsibility for choosing 1ies with the individual.
The trainee enhances his own sense of competency and self-worth vhile leam-
1 ing valusble skills for relating with others, regulating his own behavior and
1 meking the most of his time and energy. Student representatives will have

E: a primary role in setting and maintaining standards of conduct as well as
: participating in program planning for the design of their own schedules a8

they progress through the program.
CHAPTER VI PROCRA! EVALUATION

] - -
3 CHAPTER V THE TRAINEE AXD THE PROGRAM

oo o 2 M it

. Progran evaluation and development is an integral part of the TRY Proposal.
Its chief function is to provide snformation on an on-going basis of what
is bappening in the Project so that informed decisions may be regularly

3 made about bow to improve the program. As such, evaluation plays & role

in accelerating ibe process of change by providing feedback information

4 about trainee progress, staff performance, and progran unit effectiveness.
The evaluation design integrates traditional social science research techni-
3 ques with industrial quallty control and change research models. It also

: provides for the overall description and interpretation of results of the
TRY Project. This effut will demonstrate how organically integrated evalua-
tion can greatly Tacilitate the self-correction of traineés, staff, and the

educational system itself.
| Special Developmental Projects
learning Laboratory

Tt 1s auticipated that a certain number of youth will evidence

3 severe multiple learning problems. These youth will, in effect,
;- represent the educational rejects of the TRY Project. They will
) need intensive programs of diagnosis and remediation for read-

. ing and math difficulties, emotional problems and other learning
dissbilities. Specialists in each of these areas will concen-
trate on overcoming the basic deficienciles in order that the
trsinees may be retained within the Project.

Youth Advisor
One of the consistent difficulties in providing services, including
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education, for the deprived is the problem of communica-
tion across social class barriers. Those providing
services often cannot effectively establish the kind of
two-way communication necessary if learning is to take
place. Mature individuals, indigencus to the local
community, who may lack formal educational preparation
will be hired as assistants in several phases of the
program. Indigenous staff can paterially improve the
quality of communication. In addition, the use of

such personnel will provide the opportunity to define
new sub-professional roles and to provide meaningful
employment for talented individuais, who, because of
social deprivation, lack the acadeaic qualifications
traditionally required for such employment. In-gervice
training programs will be developed to train indigenous
Youth Advisors as Recruitment and Intake Advisors, Life
Skills Advisors, Recreation and Physical Education Ad-
visors, and Placement and Follow~through Advisors. It
is anticipated that during the firat year of the Project,
nsy career lines for Youth Advisors wili be identified,
and sppropriate selection and training procedures de-
vised, which will have significance for this and other

projects.

Staff Training and Development

woinienance of good communication, esprit de corps and quick responsiveness
¢s emerging opportuniiies or problems requires a creative on-goining staff
dovelopment program, using all the formal and informal means at its dis-
peszl. The education problems with which the TRY Project will deal require
a well-trained flexible and able staff. The variety of educational inno-—
vations in the Project will make it necessary to supplement the formal educa~-
tional backgrounds and conventional experiences that most of the staff will -
bring to the Project, with additional traiaing, specifically geared to the
needs_of the deprived adolescent and the TRY educational system, Following
orientation to the Project, a continuing program of in-gervice training, in
cooperation with the representatives of local universities and senior staff
members, will be provided for each professional and sub~professional staff
menber. Training will include: weekly in-service seminars, conducted by
qualified .si:gff members.or university consultants; inter and intra-disciplinaxy
case conferecnces; and €ormal courses at universities. Daily training will
occur in supervisory sessions necessary to the conduct of the program. It

is expected that a number oZ intemmships in educational and social science
disciplines can be institzuted in cooperation with local universities. This
will provide additional stimulus to the staff, and help to maintain continuing
relationships with the local educational community. It is also expected that
there can be some transfer of personnel between staffs of the local schools

and the TRY Project.

-




-2=

of other members of the S.D. & E. Division; Robért Wolsch,
Assistant Director, Frank Boxwill, Senior Research Associate,
James D. Wynne, Senior Curriculum Specialist and Roland
Canaday, Systems Engineer, Reliable Systems, Inc. We would
like to express our appreciation to Mr. Walter Mylecraine,
Associate Commissioner, U.S. Office of Education and Mr. Thomas
O'Hare, Project Officer, U.S. Office of Education for their sup-
port in arranging for the extension of this grant so that its
full purposes could be achieved.
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CHAPTER V11 PROJECT MANAGEMENT

5 The TRY Project has been organized as & non-profit, membership corpora-

3 tion. Membership of its Board of Directors includes: representatives of

o the Bedford-Stuyvesant commumity, members of the poor and individuals from
: the Creater New York metropolitan area who provide links with industry, ed-

ucation and the professions. Advisory committees of the Board of Direc-

i tors are being formed to deal with specific problems which can be antici-
4 pated during the course of the Project. To be responsible to funding

: agencies, the public-at-large and the community, management will estab~

' 1ish a strong system of internal operating and financial communication

with the Board and a sound information-exchange program with the commu-
nity and the public. : -

3 Tt is anticipated that there will be a three month tooling-up period

from the date of the signing of contracts until the first 125 trainees

: ar2 admitted to the program. Thereafter, trainses will be admitted at

f the rate of zpproximately one hundred twenty~five per month for & period

4 of five months until the first-year operating level of 600 toainees has

9 been reached allowing for initisl attritionm. Recruitment of staff will

i be phased in accordingly, in such a way as to permit them toc be oriented

3 to the program and given preliminary training prior to the sssumption of

- jine duties. During the tooling-up period, necessary preparations such as
' the detailing of training curricula, the renovation of buildings and the

purchasze of equipment will take place.

1t is expected that a majority of staff will come from the local community
-2 the Greater New York City area.

, A survey of YHCA and other facilities indicates that there is adequate

L gnzce for housing the Project in the Bedford branch of the YMCA. This
branch will be utilized as fully as practicable for purposes of training,

‘ physical education and recreation, classrooms, and office space. Resi-

: dence 2reas will be lessed from local property owners. The composition

E of the Board of Directors for the TRY Projeéct indicates, in part, TRY's

: {interest in obtaining high level management assistance to insure a com~

patent operation.
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CHAPTER 1
3 Introduction

E A. This document reprecsents the initial comprehensive evaluation plan for
; the TRY Project. The emphasis is on the first 15 months of operation. Fur-
ther modifications and refinements will reflect the results of a series of
: consultations with members of the Rescarch Advisory Panel.
: The Training Resources for Youth Project, which has been developed over
the past two years, is a comprehensive, experimental-demonstration training
: program for 17 to 21 year old, male, out-of-school, out-of-work youth, who
reside in the ghetto community of Bedford-Stuyvesant in Brooklyn, New York.
4 References to the large bound copy of the TRY Proposal, and the shorter Ab-
stract, copies of which you have recefved, will indicate the integral role
that systematic cvaluation will play in the on-going operation and future
devclopment of this Project. It should be noted that the program and the
evaluation designs arc so interrclated that neither can be fully understood
without reference to the other,

The TRY Prceject is being funded through the U. S. Office of Education,
with joint support from the U. S. Department of Labor and the U. S. Office
qﬁ Economnic Oppogtunity,'for a period of at least three years and possibly
longer. It is estimated that the budget for the first 15 months will be
around éour million dollars of which approximately 6% will be allocated to
cvaluation and development activitics.

The major goal of this experimental-demonstration project is to develop
3 a variety of more effective methods, techniques, and systems for producing

positive attitudinal and behavioral changes in disadvantaged youth so that




they may becomc employed, self-supporting, and productive citizens. The
theoretical basis on which such attitudinal and behavioral changes arc¢ pre~

dicated is made ecxplicit in chapter threc of the TRY Proposal. We have,

insofar as possible, attempted to reflect these concepts in the design of
the educational programs and the structurce of the Project.
The Systems Development and Evaluation Department is the research and
development arm of the TIRY Project. In addition to conducting research :
studies dealing with the developmental and longitudinal aspects of the TRY
Program, it has a majox responsibility for insuring, through systematic
self-study, the continual refincment of the educational process. In carry=
ing out a menitoring, self-study role, in a project designed, in part, by

evaluation personnel, the issuc of objectivity becomcs an important factor.

Wwith this in mind, we have proposed the establishment of a Research Advigory
Pancl, composed of distinguished social scientists whose functions it will

be to help insure objectivity and the application of the highest'pppfcssional
standards. We have conceived of this as a wpescarch Audit” function. AS
indicated in the last chapter, entitled vrhe Role of the TRY Research Ad-
visory Pancl,” the Pancl will assist in the refinement and perfcction of the
Evaluation Design and help to develop the procedure for implementing the'Re - .
Search Audit" function. 'Thc U. S, Office of Education has recently awarded

the TRY Project a Small Grants Award specifically to defray the cost of
carrying out thesc Ewo responsibilities. Drs. Winthrop HR. Adkins; Timethy

P. Dincen, and Sidncy Roscnbeirg have been appointed Principal Investigators

and have been charged with the responsibility for implementing this grant.
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B. Phases of Development - Current Status

The TRY Projecct was developed over a period of 2 years, culminating in

the award of a grant of 4.3 million dollars, effective July 1, 1966. A sin-

s1le contract, to be administered through the U. S. Office of Education, in~

cludes support from the Office of Economic Opportunity, the U. S, Lepartment

of labor, the New York State Vocat;onal Education Department, as well as the

Department of Health, Education ard Welfare. The steps jnvolved in estab-

lishing this unique funding arrangement can be broken down into the follow-

ing phases:

Phase 1 ~ March 1964 - June 1965.

During this period a small core of development personnel, operat-

ing through the Vocational Service Center of the YMCA of Greater New

York, brought togethcr the resources of the YMCA, the community leader<

ship of Bedford-Stuyvesant, representatives of the business community

of the city, and interested officials at the City, State and Federal

level.

In April, 1965 funds for development of a proposal werce provided

through the N. Y. City Aati~Poverty Operations Board which greatly sup-

plemented the support provided by the YMCA. In Junc of 1965 the propo-

sal document itself was completed.

Phasc 11 - July 1965 - Junc 1966

During this period the laborious process of negotiating with three

separate Federal and one major State Agency was initiated. A series of

government officials during which detailed bud-

mectings were held with

pets were developed, revised several times and basic agreement reached.

program issues were debated, revised and the

Concurrently, substantive

pr»posél was processed through the series of review panels for the ap-
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proval of each of the agencies involved. This involved numerous trips
to Washington, 5 separate budget revisions, the preparation of 4 sep-
arate addenda to the basic proposal, and the maintenance of community
good will and interest in the face of continued delay. Four separate
cxtensions of N. Y. City Anti-Poverty Operations Board support were
required, with the result that considerable uncertainty exif:ed on an
almost month-to-month basis during this critical year. The effect of
this uncertainty on morale and on our cfforts to recruit high-level
profeasional personnel was profound. Since staff was limited it was
absolutelyAnccessary for each staff member to spread himself thin, and
to involve himsclf in the solution of cach of the numerous crises that
arose. As a result, those individuals who are now the core of the Sys-
tems Development & Evaluation department played a critical and -contin-
uous role in organizational, financial, administrative, community re-
lations and pcrsoﬁncl-recruitmcnt arcas as well as activelg participat~
ing in ncgotiations; in addition to the preparation of the curriculum
and cvalnation designs. This is the inevitable price of creating a
'cpmprchensive educational institution, in which evaluation 18 an inte-
gral part of the initial design of the program.

The staff of the §. D. & E. department has only recently, and un-
der numerous constraints, completed this preliminary draft of am evalu-
ation system and has only now begun to turn its full attention to the
range of developmental and rescarch questions which must be resolved
within the next 4 - 6 months.

Phasce 1II - Current Status and Futurc Developments
The present document is an outline of an approach to systems

evaluation as currently conceived, for review by staff and the Re-
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search Advisory Panel. The schedule of activities for the 8. D. & E. |

staff during the next 6 months are generally as follows:

VR | WSO

Continued active recruitment of 13 additional professional-level
staff members.,

Thorough review of pertinent professicnal and project literature 4§
such as theories of learning, positive menzal health, vocational
development, etce.

Development of criteria and selectfon of imstruments and tech-

niques for program-wide personncl sclection, and for the screen~ 4

ing and sclection of trainees.

Development of specific sampling procedures for sclection of the
student population.

Development andfor selcction of methods and instruments for eval- :
uating trainces and staff.

Continue the development of theories of educational and vocational
development for the disadvantaged and the specification of imple~
menting operations.

Refine procedures for the curriculum development process, and de-
termine arcas requiring the production of especially designed now
materials.

Continuce operalional vefinement of cevaluative criteria.
Séacification, in detail, of data collection and processing pro-
codures.

Development of staff-training procedures to orient line personnel
to methods and objectives of the evaluation effort,

Hold sceries of individuail conferences with members of the Rescarch

Advisory Panel,
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12. Revise and refine Development and Evaluation Design incorporating
ideas from members of thc Research Advisory Panel,

13, Hold group conference with Rescarch Advisory Panel (late fall, 1966)
on developments and cevaiuation.

14. Conclude Phase III (Ytool-up"), write final revised Development &

Evaluation design, and submit to U. S. Office of Education under

the terms of the Small Grants Award by January 1, 1967.

Phase III, in broad outline, indicates some of the major tasks
which will be accomplished during the tool-up, and prior to the entry
of trainees into the Project, scheduled to begin next January. Phase
IV, therefore, will involve actual training operations and will, over
a period of wonths, providc empirical data upon which further refine-

ments and revisions of both theory and practice will be bascd.
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CHAPTER I

Overview

A. The Overall Design of the TRY Project

As can be seen in the accompanying flow chart diagram, the TRY Project
differs from other training project designs such as Job Corps Centers, com-
munity action projucts, and Youth Opportunity Centers in that it incorpo-
rates all necessary program components ranging from the initial recruitment
and intake of youth through training to final job placement and continued
follow-up scrvices. Iccated in the community from which the youth come, and
Lo which many will return to live and work, the TRY Project can be a force
for social change with the attendant opportunities and problems which that
implies. A detailed description of cach componcné represented in the flow
chart can be found in the bound proposal (chapters four and five), and the
Abstract. .

In brief, the typical trainee will move through the Project in the fol-
lowing peneral scequences

Aztcr being recruited tor the program, and after clearances have been
obtained Srom family and school, the youth admitted for training will be
oricnted Lo the Project, evaluated, and assisted in making a choice of one
of six occupations (sce chapter 4 uof the bound Proposal) during his first
month in the Project. He will also be assipned to a Life Skills Education
group with fourteen other traivees and wili sclect an initial recreation
program. fho leader of the Life Skills Education group, im addition to his
educational function, will conduct regular counseling sessions in order to

help the traince coordinate his program, give him support and help him to

Wiy
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resolve personal difficulties as they arise. ¥For a more detailed descrip-

tion of the "Life Skills Educator' as teacher-counselor see chapter four

of the bound TRY Proposal.

The daily program for cach youth is about seven £o eight hours long
with additional scheduled voluntary activities. It includes about three
hours of occupational training, three hours of Life Skills Education, and
one to two hours of sports and recreational activities. This basic sche~
dule is flexibly administered, depending on the immediate nceds of the
youth and his Lifc Skills Educator. Toward the end of his stay in the
program, cach youth works with special placement counselors, is assisted
in finding a job, and provided with follow-through services such as; post-

training counseling, and alumni club, and reccreational programs,

During the first 15 months of project 0pctati6n, 600 youth will bc
cenrolled at the rate of 100 a month, for six months. It is estimated that
trainces will remazin in the Project approximately 9 to 18 months, ‘with an
average duration of onc year. 100 youth will live in small brownstonc house

units (14 youth and onc staff couple pex house),

B. The Centrality of Life-Skills Education

: Th% TRY Project is being funded for the purposc of cexploring the kinds

of cducational and vocatiomal expericnces that are most effective in produce

ing attitudinal and behavioral changes in disadvantaged youth. The corc of
. the Project is the Life-Skills Education progranm, Life~-Skills Education re-
presents a central set of learning expericnces avound which other components

of the Project such as vocational cducation, recreation, residence and job




placement are organized. Critical in the Life-Skills Education program is
the role of the Life-Skills Educator, i.e., the teacher-gounselor and his
relation to the individual. The goal of Life Skills is to increase the
trainee's capacity to successfully cope with the range of practical real-
iife problems in living that he will confront as a working adult. For a
fuller description of the Life-Skills Education program, see section B,

chapter four of the bound proposal, and page five of the Abstract. Be-

cause of the centrality of Life-Skills, the majority of the research ques-
tions whiech follow relate to the relative effectiveness of the Life-Skills
program f{and its elements), and fo its interaction with other major pro-

igram components of the Project.




CHAPTER II1X

Types of Evaluation Studies

Consistent with the major exploratory thrust of the study, thu‘hypothu-
tico - deductive rescarch model will be limited to those questions whose
cvaluation requires advanced specification of treatment distinctions and
the random assignment of subjects. Most of the research questions, how-
ever, will pot be subsumed under this model. Instead, carcful advanced
planning will insurec that sufficient relevant data is comtinuously avail-
able for ex~post facto cxploration and analysis. Examples of both types
of studies, called in this rceport "Type A" and Type B" will be discussed
below., (comments regarding sample, classcs of data to be collected, crite-
¥iz, uztc. appuar in the appoen

In view of the lack of carefully cvaluated ceducational melhods for
dealing with the culturally disadvantaged, the major thrust of the evalu~
ation ¢ffort is exploratory {(i.e., "Iype B") and is aimed at more precise
definteion of the most relevant variables, issues and problems. It will
then be possible at a later stage to design predictive studies with a higher

degree of specification.

A, Type B Studics

Type B Studies are deiived as exploratory, ci-post facto studies. They

will cvolve ocut of the attempt Lo monitor on u continuous basis the opera-
G

tions of cach program department, and will in of fect constitute the bulk of
the research offort.  The nature of the data to be collected, the procedures
for data collection and processing, and the preliminary definition of evalu-
stive criteria (described in appendices below) will, in general, apply to
both Type B and Type A studies. Illustracive examples of the range of ex-

ploratory studics which will be undertaken appeay in Chapter V.




B. Type A Studies

Type A Studies are defined as studies which require the prior construc-
tion of treatment modulities and the random assignment of subjects for test~
ing the fundamental hypothesis and the sub-hyputhesis associated with it.
(sce Chapter I¥) To avoid premature and unnecessary restrictions upon the

operations of the program at this carly stage of development, we are con-

I Y

fining the Type A Study to the major component in the Preiect, i.e., Life~
Skiils Education. Chapter three of the bound TRY Proposal Gescribed the
theoretical model which informs all aspects of the Project. The model is
most directly translated into operationzl terms in the Life-Skills Edu-
cational prograwm. In brief, the theory holds that iadividuals are most
likely to change their attitudes and behavior ia pg;itive directions when
they have been consistently reinforced for ji:corporating into their style
of living the conncetion between their thoughts, their actions and the con-
sequences that ensuc from them. It is assumed that this cognitively based
TAC (thought-action~conscquence) model, when implemented in the set of ex~

pericnces which constitute the curriculum, will facilitate the individual’s

capacity to cope with the problems he must solve in his everyday life. The

- Lifo-SKilIs Ecucation proygram is 4 conscious attempt to translate this theory
inrto cducational terms. Specifically, we are constructing a cerriculum which
enables cach trainee to participate in a sceries ol plaaned, graded experis
enees vhich will provide conetant reinforcement for the thinking-action-con-
sequence relationship as an essential ingredient in problem solving. There-
fore, the curriculun wiill includc discussions wherein alternate ways of per-
ceiving and defining a problem can be scanned, active participation in con-

crete experiences related to problem arcas is encouraged throagh the commu-

nity and classroom projecis, and an opportunity is provided to reflect upon

- e e - e o — - - S
N - -
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these experiences in order to sce the relationship between what they did and
what happened. This connection will be augmented by further opportunity to

¢xplore, through discussion and subsequent experiences, the range of alter-

pative ways of thinking about and acting upon problems, in order to antici-

pate realisticaily the variety of possible out-comes. It is our hypothesis

that the repetiticn of such cducational expericnces will lead to the personal

control necessary for fruedom ol choice in hehavior. Hence, the curriculum
emphasizes three critical components:

First, problem as opposced to sub ject centered curriculum.

Second, community and classroom 4s opposed to merely classroom educa~

tional activitices.

third, the integretion as opposed Lo the separation of thec Leaching

(information-imparting) and the counsecling (reflective-cathartic=

intesyretative) role.

Chapter IV describes how the "Type A" approach wilt be applied to the evalu-

ation of the critical clements cmbodied in Lifc-Skiils Education, and the

systematic attempt Lo vary these clements in several alternative ways.

Major Questions Lo be Investipated

The principal bypothesis to be ecxamined in the Type A study stems from

the following question:

what combination ol cducational activitics and teaching methods in Life-

Skills Education produces the most significant positive attitudinal .nd

behavioral chanyes in the trainces?

Hypothuesis: In Lifv~$kills Education Trcatment I is more cffective than

cither Treatment IT or Treatment ITL in producing positive attitudinal

and behavioral changes in traincees.
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Chart A in the gpxendicss summarizes the major distincticns between what
are referred to as MLife-Skills Treatments®™ I, II and IXXI. Essentially
these groups represent planmned variations along a number of crucial dimen-

sions:

1. Variations in the degrec of participation and auionomz permitted or
encouraged in the student and the Life~Skills Educator with respect to
curriculum planning and choice of activities.

.

2. Variations in the degree to which Life-Skills Educators are instructed
in the theorctical basis which underlies the curriculum (i.e., the
T~A-C model) and specifically trained to implement this in the cgrricu-
lum,

3. Variations in the degree of integration of special remediation and
counscling activities,

4. Variations in the degree to which students themselves assume responsi-
bility for teaching and/or counseling other student,.

Thus, the role of theory in staff training and on-line operatioas, the
freedom of choice with regard to curriculum scope, activity, sequence and
time, the relationship (i.e., role definitions) of educator and traince,
and the integration of supportive scrvices will vary systematically across

Life-8} reatments.

N
nie
| 8
Jed
'Jl
3

g In ULQ;oSkills Treatment I, the individual trainece will be part of an
- €

educational system where he will be encouraged to actively participate in
scleeting alternatives (problem arcas, materials, projects, field-trips,
sequences, ctc} within a flexible curriculum structure, will participate

in integrated groub and individual counsecling and special remediation which

is an integrated part of life skills activities, He will be continually
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supported by a Life-Skills Educator trained specifically in the theoretical
undoerstricture  of the eurriculum and the ways in which theory is made opera-
tional in the curriculum.

Thus in Life~Skills Treatment I, mederate degrees of autonomy and par-
ticipation are encourcaped within a context of flexible bat visible institu-
tional structurc.

In Life~-Skills Treatment {I, the individual trainee will be part of an

cducat ional system where cducational activities and materials have been
claborately pre-pluanned and spelled out in a relatively less flexible cux-~
ciculum structure, and where he also will participate ip integrzated coun-
seling and remediation with the constant support of a Life-Skills Educator
oricnted to the curricuium. The Life-Skills Educator in Treatment IT will
not be trained in the specitics of the theory which underlies the curricu-
luin. The T-A-C Model inflorms the curriculum structure but not the on-going
program of its iLmplementation.

Thus, in Life-Skills Treatment 1Y, suconomy and participalion in cur-
riculum planning is minimal in the context of a well-planned and relatively
less-flexible curriculum structure,

In Life-Skills Treatment [I1, the individual trainee will be part of an

educational system in which maximuwn auvtonomy {(i.c., proup autonomy) is pos-
‘sible and max pariicipation in decision-making is encouraged, where cur-
riculum materials and activities are sclected by the students themselves,
and where the specially trained Life-Skills Bducator functions as comsultant
L; the group and refers students oulside the group for intemsive individual
counseling or remediation.

Life-8Skills Lreatment I constitutes the original design for an cduca~

Ltional system and was dan intepral part of the project which has now been
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funded. 1In this sense it represents those educational methods and materials
which were felt to be most appropriate for most of our target population.
Hypothesis I, shove, reflects this initial bet. Nevertheless, we also be-
licve that in order to properly evaluate this system, alternative approaches
Oor varialions must be designed and carried out with che highest possible
standards of czcellence. Realistically, we anticipate that no single cur-
riculum approach, no mitter how flexible and responsive, will meet the crit-
ical nceds of all trainces. By establishing alternate variations it be-
comes possiblie not only to evaluate our primary system {Treatment I) but to
determine what combinaéions of vicments (gcoélc, m&téfi&ls;'techniques) are
most appropriste for different groups of disadvantaged youth.

Following an analysis ol the major hypothesis, the same data can be

usud to cvaluate more fuily scveral related issues, c.g.

a. What combination ol treatment cloments is most effective, with
what kind of traince?
b.  What program of orientation and training produces the most cef-

fective on-line personnel?

AR R IV A T e

§ C. Witat kind of Life-Skills Educator is most effective with what
] kind of traince?
s Related General Guest ions

- In uddition to the above intra-componcut (Life-Skiils) analyses, scever-
: al other inter-compouent (Live-Skills; Vocational Education; Residenca)
studices will be undertaken to evaluate the velative contribution of various

programs to individual trajince performance and achicvement. The following

N

questions Lllustrate this kind of study:
i What Ls the relationship between performance in various program compo-

nents (c.g., Life-Skills Education, Vocational Education, cte.)} and

e o — T T — — — b - ———— o e —
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post-training vecational, personal, and social adjustment and satisfac-
tion? -

What is the relationship between the basic demographic characteristics
of trainces and overall performance and progress within the Project,
and post-training success and adjustment?

To what cextent, and with what kind of youth, does residence in a self-
contained unit where autonomy and responsibility are encouraged influ-
ence vocational progress, and social and persongl adjustment?

What is the long-term cffectiveness of the TRY program when compared
with other program models, as represented by JOIN, {counscling and

placement); Job Corps Centers (training, without rccruitment or place-

ment responsibilities); Youth Opportunitv Centers {primarily vocational

training); Neirhborhood Youth Corps (primarily training through work

experiences); and the public scheools (traditional, vocational education);

and community action prozrams (primarily recreation and community action}

In addition to the above questions, a variety of other considgrations of

cqual importance will be examined during the life of this Project, such

as:

a. The impact of TRY as a highly visible institution on the life of
the community of Bedford-Stuyvesant.

b. The feasibility of using the City as a teaching laboratory.

c. The utilicy of the teacher~counsclor role.

.d. The feasibility of a feedback system as a tool for management deci-

sions.,

¢. The practical value of a cost ¢ffectiveness systoem in a human de-

velopment institution.
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CHAPTER TV

Type B Studics
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The questions and diagrams below illustrate the range of issues which
will be dealt with in exploratory “Type BY studies. It should be noted that

" in advance of actual program opera-

these studies represent a "best guess,
tions, as to the kinds of questions that nced to be examined. They are, how-
ever, by no means vxhaustive, and will be modif{ied on the basis of actual pro-

pram experience.,

A Cross-Break Analvses - (Tllustrative Examples)

(Refer to lisi of Criterion Variables and associated measures
in appendices for preliminary definitions of the variables ap-
pearing in the following Cross-Break Diagrams)

1. What is the most cffcctive method for impréving basic learning,

L.¢., reading and math? :

Mcthod of Instruction

————

Reading Individual Traince As Computer As- } Small Group
Ability Remediaf ion Remediation sisted In- Remediation
Aldc struction .

Functional

Gradce Level

A similar anslysis would apply in the case of math remediation.
2. What is the relationship between improvement in basic learning skills,
¢.g., reading and wmath, and achicevement in Life~Skills and Vocational

Education?
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Achicvement

Improvement in Life~-Skiils Vocational Education

Reading

Math

A similar analysis could be made for Post Training Performance by

substituting such mcasures as post-training achievement and ad-

ijustment (c.pn., job stability, upgrading, ctc.) for achievement
TN

in Life-Skills and Vocational Education.

3.  What is the relationship between motivation and achievemnt in

Life-Skills Education and Vocational Education?

Achiicvenent

3 Mol ivalion: Life-Skills Education Vocational Education

Participation

Persistencse

Initiative

Independence

Level of
Aspiration

Neoed Achicove-
ment (n Ach.)

: ‘ A similar analysis woald be wmade by substituting measures ot So-

cial and Pernona! Adjustment or maasurces of Pust~-Training Achicew -

ment and Adjustaent jor achicvament in Life-Skills and Vocational
Ld

Education. Sclected asprcls ob cagnitive functioning {ie., cat~-

L }

orizing behavior, Ficld-}4depeadence, Risk-Taking bebhavior, ctel)
will als0 be related Lo Achiovemnt and Adjustment within cthe Pro-

ject and foliowing training.

-
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4. What is the effé%t of Residence upen the sclf-esteem of trainees

and upon the quality of Interpersonal Relationships?

Sociability Scif-Cencept Sclf-Regulation

Residence

Non-Residence

A further analysis would examine in detail the demographic and
backgrournd factors associated with residence which were related
to significant positive changes in sociability, self-concept and
self-regulation. Similarly, an analysis would be made of the cf-
fect of Residence upon achievement in Life-Skills Education,
achicvement: in Vocational Education, performance in Basic Skills
(Reading and Math), and upon motivation.

5. What is thce ¢ffect of the differing roles and backgrounds of
counselors on the motivation and the personal and social coping

skills of trainces?

L-§S Educators TRAINEE CHARACTERISTI1CS
Role and Back- ] . L Self-Di- e v sas
sround: Motivation | Sclf-Esteem rection Sociability

Teacher-Coun-
sclor (Life-

Skills Treat-
ments land I1)

Teacher as
Counsclor (Re-
ferred) (Life-
| $kills Treat-
ment I11)

Counsclor as
Counsclor (Re-
ferred) (Life-
Skills Trcat-
ment ILI)




To cxamine the effect of differing rales aand backgrounds in coun- J
seling on learning, achievement in Life Skills (including basic :
skills) and Vocational Education would be substituted fox thosc
variablies listed in the above column headings.

6. In terms of job placement success, what is the interaction be-
tween vociational training, pre-placement counseling and job mar-

ket demand?

B I e N

3 H
VOCATIONAL CLASS PERFORMANCE 1 :
" E
UPPER HALF LOWER HALF i
I {PRF-PL LOW #PRE -PL Hi# PPS 1.Ow# PPS
SESS. SESE, .
H
(PROPORTION OF -
HIGH MAR- "SUCCESSYFUL
KET DEMAND } PLACEMENTS™)
LOW MAR-
T DEMAND
B. Related Issucs
As operativas gel underway it is possible that other issucs and
quest ions will emerpge which demand carciunl examination, lor czamples
l.  What olemcils of the Lite~Skills Hducation propram are considerced
most crucial in praducing positive changes in trainees by "effec-
3 tive” (as orated by supervisors and reflected in actual tralnee
3 neptormavee)  Life-Skills BEducacors? What backyround and/or per-
sopal faciors are associated with cifcectiveness as a Lite-Skills ,
Educator? 4
2. How can an integraied physical and recrcational program be bust

uscd to provide additional "success' expericnces in competitive

LEAS A Rt ) Ll T

'
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and social activitics? Can this program be usced to provide such

L

expericences for trainees from the moment of “their acceptance in-

L

to the Project?
To what cxtent can such expericnces be generalized into feelings
of sclf-worth and attitudes of sclf-qcccptancc?

3. How can more advanced trainees be most coffectively involved in
Leaching other trainces? What are the characteristics of train-
¢es who are most successiul in tceaching other trainees? 1In which

program arveas (e.g. Life-Skills, Vocational Education, cte.) is

the funcrion of the Ytraince-teacher' most valuable?

In summary, the cvaluative effort as outlined above involves, one, a
major treatineal question with respect tu the core Life-Skills program; two,
examination of a series of questions and issues which are related to this
major trcatment; three, a systems approach to the relative effectiveness
and interrelatedness of various program components; and four, several il-
lustrative questions which provide some idca of the range of issucs which

“could profitably be cevaluated on an exploratory basis.




CHAPTER V

A. Project Information Processing

The design 1ov program cvaluation places a premiunm upon the carly

identification ot Tactors aflfecting the decision-making process of trainecs

b

staff, and management so that che ncecessary modifications in programs and
procedures can be made as quickly as possible.  Such an organic approach,
which tokes into account the onpoing interactions between staif and Urainces
and makes this knowicdge veguiarly available as the program cvolves, is cru-
c1al for program success, and has been made the framewsrk of the evaluation
desipgn for the Project,

Project information processing wiil incorporate oo a regular basis:

1. Feedback to vach traince ot conercte iniormation on his Progress.,
It is assumed that "knowled;e of results" is essential to cnable
trainces Lo amodity their behavier, and for staff to ad just the
learning enviromment. Particularly at later stages this gnow—
ledpe wili be a more ¢fficient, independence-producing reinforcer
than penvralized vewards and puosshments.

2. Feedbavk of information Lo program leadership and line staff about
stati peviormance and program unit effectivencss., This is neces-
sary i: progpram modification and development is to be an onjoing,

- process based on informed decisions.

3. Feedback o information to the responsible comnunity about over-
all project operation. This information will be in the fonm of
Ceports, conferences and seminars with concract otficials, board
members, professional consultants and advisory committee members,
local community orpanizations and officials, (riends and rela-

tives of trainees, and institutions such as the Board of Educa-

b
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-tion, the Employment Scrvice, the Police Department, and other
comnunity projects. ;
The accompanying diagram and bricf description outlines the general

crocedures to be cuployed in establishing 2 "formal” information process-
ing network. It is heped that such a structural arrangement will romain ]
flexible and respons ve to the inevitable “informal™ network that will

caerpe, 50 that morale remains high and crucial projeet poals arc never

lost sight of.
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This committee will be compostd of representatives of each major program
arca of the Project. 1t will be the function of this comuittee to arrive
at a conscasus regarding priorities for future courses of action, and al-

ternative solutions of critical preblems. These recommendations will be

j
T T TN T T T T P ST ST T

“forwarded on a monthly basis to the Senior Administrat ive Policy Committee.

Level 3. Administration

The Senior Administrative Policy Committec will meet on alternate

.
NPT T

week:s of the month., 1t will be composed of Administrative and Program per-

sonael at the Dircctor and Manager level and other key individuals, as rc-

quired. The function of this commitice will b

1. to coordinute Administrative Policy with Program Policy.

2. to request additional program data, when required for Administra-
tive decision-making.

3. to communicate the course and progress of the program tc the ap-
piopriate Boards, Advisory Committees, and to act Hpon Lﬂc recom-
mendations and sugpestions cuanating {rom the Board of Directors.

4, to communicate Project results and accomplishments to appropriate
authoritics and apencies aud co the commnity at large.

In the same way that the Life-Skills Educator is the immediate Feed-

back "gatckeeper™ for the trainec, the Program Policy Commiltee and the
senlor Administrative Policy Comaittec are the "eatekeepers” for disseminat-

inyg information and decisions back into the Project, and for communication

Lo respousible autborities and the commnity.

C. Organization 0f The Systems Development & Evaluation Department

The Systans Development und Evaluation Department (S.D.&E.) is
charged with the responsibility for developing the curricula and the ap-
propriate systoms for monitoring and evaluating the cducational and voca-

tional activitics of the Project. (Orientation, Staff Training, Educational
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B. The Internal Feedback System

Level I, The Traincee

The Life-Skills Educator, as counsclor-teacher, will play the most

" vole as mediator between the trainece and the TRY pro-

crucial “gate keeping
gram. He will be the primary outlet through which the goals and conditions
of the program arc communicated. Similarly he will be the most immediate
observer of the trainees responses to their experiences in the program, Ob-
jective measurces of program performance and progress (relative seanding in
all program arcas) will be made available to the Lifue~Skills Educator by

the Systems Development and Evaluation department for communication to the
Ltrainee, and to the staff at "level! 2¥ (see below)., Level I, therefore
provides almost immediate knowledge to the trainees of their relative pro-
gress in all program areas. Simultancously buth the subjective response of
trainces and objective performance saeasares can rapidly and systematically
be taken inlo account in shaping the evotution of programs. The feaedback
system at this level will involve daily data processing and weckly .summary
of results,

Lovel 2. Program & staft

As organized data Srom the Lije-Skilis Bducator becomes available
to the Svoior Life-Skills Edacators, additional evaluative data dealing wich
éhc ef fectiveness (and costs) of other program components will be supplicd
to the appropriate specialists and nupervisors {(c.g., Voc. Ed. Supervisors,
¢te). A serices of individual mectings, on alternate weeks, between systoms
écvulopmunL and evaluation personnel and prégrnm area supervisors will be
held to tdentity critical nceds and problem areas for presentation to the
Program Policy Committee, On the alternate week of cach month the Program

Committue i1 mect to consider and cvaluace the iuformation supplied.
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Staff supervision, and online curriculum implementation are the responsibi-
lity of the Directer of Lifc-Skills Education. The Director of Vocational
Education has primary responsibility for trade-training operations.)

To accomplish its purposes, the S. D. & E. Department has been organized
into two major functional subdivisions (as indicated in the following chart)
.with a professional staff of 18, including 8 curriculum materials develop-
meat speciaiists (4 involved in Life-Skills Curriculum development and 4
involved in Vucativnal Curriculum deveiopment) and 10 evaluation specialists
(6 at scnior level and 4 at the assistant level)., The S. 2. & E. Depart-

ment has been allocaled approximately 67 of a total 15 month budget of 4.3

million dollars.
The chart reficels the structural lines of authoricy: ( c.ge., re-

OH* Y

porting, supervision, speading authority, «te.) and is of significance for

SRR SR PR AR TR

pencral manapgement purposes. Opurationully, ecach of the senior S. D. & E.

AR 8

personnel (i.ce., senior scientist/senior curriculum specialist and above)

will assume primary responsibilicy fer the major developmental or evaluation

4
3
4
4
1

areas to which assigned, and will draw upon other staff members for techni-

cal or administrative support. In this way, cach scnior sta(f member will

Rk LA T

have vertical tunctional responsibilitics as well as horizontal authority

at the appropriate level.

From the point of view ol sclection of stail, this arcangement wiil
require that cach senior member of the S. D, & E. Deparereat be a systems
oriented pencralist as well as a technical specialist. A similar combina-

é tion of skills is required for the sclection of the Senior (i.e., Supervi-
d $0ry Level) Life-Skills Educators and Scenior Youlh Services persommel. With

this consideration as a minimal eriteria, it is hoped that a degrece of role

L T | A

flexibility and breadth of perspective ean be built in from the start which

is consonant with the gencral spirit of the Project.
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CHAPTER VI

THE ROLE OF THE RESEARCH ADVISORY PANEL

The Research Advisory Panel acts as a review and advisory group. The
Panel, which 1is composed of cight outstanding social scientists, serves as
a primacy resource f{or the TRY evaluative ceffort.

The value of such an arrangement is two-fold. First, the contribution
of the Advisory Pancl kelps to insure that the resecarch - from initial de-
sign through data collection and interpretation of results - reflects the
highest professional standards. Second, since resecarch conducted in the con-

text of a project of this kind represents a form of sclf-study, the criticism

can be raised that self-study programs in genceral lack the necessary scicen-
tific detachment for good rescarch. It is for this rcason that the audit-
ing function of the Kescarch Advisory Panel has been developed.

The Rescarch Audit Funct ion

The rescarch audit function is modeled after the role of the indepen-
: dent public auditor who examines the financial statements of large commer-
cial organizations. Lo industry and commerce cach orpanization has its own

system of accomting and internal control. Financial accounting and inter-

nal control systoems have been deemed a necessary and integral pare of the

overall management enterprise,  Objectivity {Qec., "Cairness”) of methods

and processes of accomnting are insurced through the use of independent cer-

tified public anditing tirms. Herctolore, rescarch has nol been seen Lo be

an intrvinsic and integral part of the manapgemeat and operation of education~
; al and social scicnee institutions. Great emphasis has been placed upon

"objective”

research studices carricd on by independent and external oxrgan-
izations. The design of the TRY Project places emphasis upon ongoing in-

ternal feedback systems and change rescarch and sceks to demonstrate that
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the research function is at least as integral 2 part of the project manage-

ment as is fiscal management.

. Ongoing aand immediate knowledge of program effectiveness is at least

gp

as important to decision making as is knowledge of «ast. Some ofi the fail-

ure of educationa! and social sclenee institutions can be attributed to a

lack of up to date and relevant information regarding the effectiveness of

o

wethods and procedares. Alternatively, a great price has been paid for so-
called "objective rescarch” studics, carried on independently, which fre-

queatly indicated a lack of intimate familiavity with the problems at hand

and led to inflexible desipns which impeded the cvolution of program im-
provements.  Such studies frequent ly provided information which was avail-
able only after the program had been terminated.

et | st

The TRY rescarch design, emphasizing information fecdback mechanisms,

>

is modeled after internal linancial control systems in large corporations.
To guard against a luck of objectivity and to insure that any possible bias
Is kepl to an absclute minimum, it scoems advisable o create a role in so-
cial scicnce analogous to the role of the independent Certified Pub}ic Ac-
countant (CPA) in commcrce.
The rescarch audit group can iosure objectivity by the following mcans:
I. Review e preltiminary overali and detailed rescarch desipgn (simi-
lar to "Chart of Accounts' an Accounting Procedure Manval in [i-
nance. )
2. Examine the instruments, sethods of collection, wethods of recerd-
ing data, and data processing Lechniguaes, Similar to an auditor's

cramination of systems ot internal control and the records of a

company. )

3. Determine whether dnferences rom data and the interpretation of
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results are not irconsistent with the evidence which had been col-~
lected. (Similar to a CPA's opinion that a given financial state-

ment is "fair", and that generally acceptad accounting principles

have been applicd.} It is not intended that the research auditar

would certify that interpretations made are those that he would 1

necessarily draw; rather that the interpretations are consistent

with the cevidence.

4, In view of kis experience with this and other projects, the re-

search auditor will play a crucial role as critic and commentator
(similar to the role of the accountant, the independent manage-
ment consultant, or the sceurity analyst.)

The research auditor, by performing the above critical functions; be-
cones an important source of additional oxternal (extra-systemic) fcedback
for the maintenance of standards and the improvement of rescarch methodology.,
Undoubtedly, it will be necessary to have several levels of research auditing
personnel., To perform funciious 1 and 3, the most expericnced and knowledge-
able social scientists will be required.  ‘fo perform function 2, able and eox-
pericneed rescarch social scientists at an associate level will be required.
It might very well be that the senior level research auditors might operate
on a consultaiit basis employing a staff of Junior level professionals to ex-
amine matlers in detail (this is similar Lo the role of the senior CPA and

his assistants).
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LIFE-SKILLS TREATMENT STRATEGIES ("TYPE A" STUDY)

Appx. 1

Treatment I
(N 480)
32 Groups

Treatment IX
(N 60)
4 Groups

Treatment IXII
(N 60)
4 Groups

Role of Theory

The T-A-C Model expli-
citly informs the cur-
riculum and the way it
iz implemented.

Curriculum;

Problem-centered; pre-
plannced for on-going
restructuring. Pre-
determined Scope and
Activities. Flexible
Scquence and Time. Em-
phasis on action pro-
jects planned by trainces

Staft-Trainee Roles:

Life-Skills Educator
functions as teachcer-
counsclor., Moderate
degree of autonomy is
sharced by Life-Skills
Educator and trainecs
with respect to cur-
riculum,

Remediation:

Integrgl part of cur-
riculum,

Staff Training:

(1) Oricentation to, and
continuous examina-~
tion far the disad-
vantaged youth (the
traince) and the
proolems of the com-
munity.

The T-A-C Model expli-
citly informs the cur-
riculum, but not -the
process of implementa-
tion.

Problem=-centered, but
preplanned and struc-
turced in detail; re:
Scope, Activities, Sc-
qucnce and Time Em-
phasis or pre-planned
projects.

Life-Skills Educator
functions as ccacher-
counsclor. Minimal
degrece of autonomy for
both Lifc¢~Skills Edu-
cator and trainces with
respect to curriculum

Integral part of cur-
ricuium.

- SAME-~

The T-A-C model informs
neither the curriculum

.nox the implementation

process; cmphasis is on

_group-selected problems

and implementation pro-
cesses.,

Broad outline provided

as a General Framework;
focus is on trainee
problems; curriculum de-
termined by preferences

of trainec. Flexible
Scope, Activities Sequence,

and Time.

Life-Skills Educator

functions as Consultant

to group. Maximum au-

tonomy for Life-Skills

Educator and trainees

with respect to curricu-

lum. Counseling as nceded
(trainec referred out).

As nceded (trainec re-
ferred out)

-SAME -
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LIFE-SKILLS TREATMENT STRATEGIES ("TYPE A" STUDY)

Staff Training:

(2) Pedagogical and coun-
scling skills train- ~SAME- -SAME-
ing and supervision.

(3) Specific training Explanation of curric- ~ Intensive training in
in the implementa- ~ulum plan. No specific Group Dynamics. No spe-
tion of T-A-C model training in T-A-C model cific training in T-A-C ,
as reflected in the implementation. - model implementation. !

curriculum and as a
focus of counscling.

PPN | TR .
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THE SAMPLE : Appx. 2

For éurposes of definition ghc target population from which our sample
is to be drawn is predominately the group of out-of-school, out-of-work Ne-
gro and Puerto Rican male youth between the ages of 17 and 21, residing in
the Bedford-Stuyvesant arcea of Brooklyn.. (For the probable limits of the
Redford-Stuyvesant arca sce map facing page 2-1 of the bound TRY Proposal).
Following an analysis of the characteristics of the Projcct area popula-
tion, using the U, S. Department of Commerce census tract data and various
descriptive studies of the Bedford-Stuyvesant area, on cffort will be made,
using standard sampiing methods, to sclect a representative trainec sample.
For the purpose ol sampling the following kinds of information will be ob-
tained:
Race, reading level, last year of
school completed, family income,
intactnoess of home, probation his-
tory, ct=.
Thé degree to whiéﬁ a truly representative trainee sample can be ap-
proximated will be contingent upon the kind of young man who applics or who
can be recruited, time constraints impoused by contractual agrecement (phasc-

- in schedule), and the precise definition of the arca to be served by the Pro-

ject and the criteria for screening and sclection of trainees,
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Sclf Regulation

Increased capacity of the traincce

to regulate his bchavior in order
to satisfy his own needs in the
context of a given social structure.

Ficld Independence

Increasced capacity to sclect and
respond to the most relevant cuces
in the environment.

Categorization - Scanning

Increased capacity for concep-
tualization,

Risk-laking Behavior

Incrcased ability to weigh alternate
Tisks in selecting optimal courses
of action.

Goal Sctting Behavior

Incrcased ability to sclect real-
istic goals and to revisce goals on
the basis of new information.
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4) Increase in group measurcs of co-
hesion (sociometric measures) and
Stnﬁility:

Evidence of increased capacity to
avoid extremes of behavior (e.g.,
"acting~out', passivity, constant
tardiness or absence, vandalism,
etc.) as measured by attendance re~
cords, observations by staff and
pecrs, usc of time, planning be-
liaviors, ctc.

Increased ability to disregard ir-

relevant cues (i.e., the disruptive
influence of a confounding "ficld")
in arriving at veddial perceptions
as measured by rod and frame cembed-
ded figures tasks, and situational

tests,

1) Increasced ability to make broad
categorizations (i.e., broadening
of concepts) as measured by sort-
ing tasks; .

2) Increasce in relevant vocabulary

3) Ability to articulate relationships

Increased capacity to take moderate
risk toward attaining specific goals,
as measured by “game playing' and
“situational" tasks, c.g. Lwo person
non-z¢ro sum and zero sumr games,
Life-Skills group project problems,,
etc,

Capacity to accurately predict per-
formance and revisce subscquent pre-
dictions on the basis of actual per-
formance, as measurcd by difference
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between correlation of initial pre-
diction and outcome and subsequent

revised prediction with respect to

trainee goal-sctting in: k
1) Reading program

2) Math program ]

3) Vocational Education {track) :

4) Life-Skills program

Sclf-Concept E

Degree of perceived sclf-estecm, Changes in the direction of positive

worth, etc. sclf-evaluation on ratings and Q-
Sorts, and adjective check lists over
time.

Increase in sclf-esteem (positive Charting of “success" expericences

sclf-cvaluations)

Motivation

Incrcased perscverance in achiev- 1) Obscrvations and ratings of:

ing sclf-enchancing goals, Degree of participation in ac-

tivitices.

2) - Obscrvations and ratings of amount
of constructive initiative and in-
dependence exercised by the trainee
in decision making information
gacherime and problem~solving.

3) Depree of identification with
the Life-Skills Educator mani-
fested by the trainee as mea-
surced by adjoective check lists
and Q-Sort techniques,

4} Changes in N.Ach. scores vver time.

5) Changes in level of aspiration
scores over lUime.
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CLASSES OF DATA Appx. 3

For the purposes of advance planning for a variety of ex-post facto

»tudies, the following classes of data will be collected:

Demographic (background) Data - social, educational, familial and

vocalional history, as well as information such as age, physical
condition, ctec.

Psycholopical Data - both vbjective measures (aptitude, interest

motivation, cognitive function and intcllect) and interview ratings

and self-cvaluations.

Manifest-Behavioral - periodice ratings by staff and other trainecs

of on-going patterns of social and personal behavior within cach
program arca.

Educational-Perfvrmance - tests and ratings of performance in Vo-

cational, Lifce-Skills (including basic c¢ducational skills such as
reading), and Recrcational and Physical Education arcas.

Group Processes - sociomelric measures ol group coherence, sacial

isolation group integration, ctce.

Program Cateprory - this will include data regarding cuch traince's

assigaments within the Project, c.p., type ob vocational training,

residence versus non-resideace, Life-Skills Treatment, etc.

Post-traininy (follow-up) - this will include both short term and
long term Jollow-up data relevant to job adjustment, job stability,
up-grading, advanced training, home and family adjustment, social

ad justment, conmunity participation, c¢tc.

The seven classes of data will provide a bank of information for the

specification of variables which can be systematically related to the ques-

tions previously stated, and any unanticipated questions that emerge during

ERIC
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d be apparcnt that these data can be used

the coursc of the Project. It shoul

to provide either predictor or criterion measures. Depending on the kind of
analysis involved (immediate, intermediate or long range studies) criteria
from certain short ramge studies will, in effect, be predictors for interme-

diate and long range studics. A major cifort will be madce to devise pre~

dictive indices based upon weighted regression cquations for usc in inter- %

mediate and long-range studies.
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CRITERIA Appx. 4 {
3
Two classes of criterion measures will be employed: Intermediate Cri- ]
teria, i.e., within-project measures of performance and behavior and Long-~
Range Criteria, i.c., post-training measures of performance and behavior. ]
It should be noted that some of the intermediate criterion measurcs <an them-
selves serve as predictors to be compared with long-range critericn measurcs. 5
Below are examples and accompanying charts of the kinds of mcasures that
could be employed for both intermediate and long-range evaluation purposes:

Intermediate:

1. Acadcemic Performance

2. Vocational Educational Performance

3. Social Behavior

4. Changes in Sclf-concept, motivation, ete.
5. Cognitive Furnctioning

Long-range

-

1. Juob Perlormance

2. Social Adjustments

3. Community Participation

4. Leisure activities Participation

‘- 5. iealth (Physical and Psychologicol)

k8
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CRITERION VARIABLES RELATED TO TRAINEE PERFORMANCE Appx. 5

Classes of Criterion Variables Operations and Measures

1. Awmount of Acquired Information

P R Py P

Incrcased knowledge in Life Skills Difference between initial and subsequent

(areas of life responsibility), scores on classroom tests of course-re-

Vocational Education. lated materials, i.e., arcas of life res-
ponsibility (Life-Skills), and Vocational
Education (Shop and Theory).

b s csuk d

2. Reading Ability ) %

Increcase in recading ability Reading Achicvement Score on Standardized
reading tests, i.c. Cates, Metropolitan,

a) Gradc norms Cray, ctec.

b) Functional _ Rankings or ratings (Likert--type scales)

of degree to which student successfully
applies level of rcading ability in func-
tionally uscful ways, i.c., rcading and
applying technical manuals, following
written instructions, using ncwspapers
and other written material in class pro-
jects, etc.

c) Communication Observations and ratings of taped speech,
Skill Interrclation compositions, auditory comprchension in
(speaking, writing,listen~ terms of unified program of Instruction.
ing) :

3. Computational Ability

(arithmetic) Level Math achicvemnt scores on standardized
a) Grade norms tests, i.e., Woody-McCall, etc.
Increase in mathematical skill Practical shop tests scores, trainece Life-
b) Functional Skills Projects and trainee individual
Math eisure-time projects,
’ ALility

4, Sociability

Increased ability to enter intu 1) Increase in number and kind of friend-

and maintain functionally uscful ship choices

‘and mutually conhancing inter- ,

personal relationships with peers 2) Change in quality of interpersonal

and others. participation (leadership-follower-
ship),

3) Staf{ obscrvations (including ratings)
of positive changes in morale.
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Classes of Variables

A. Pedagogical Skills
(Life Skills/Vocational Education)

1. Command of subject matter

2. Classroom/shop

3. Counscling

4. 4. Individual projects

5 Administration

6. Intcgration of role components
(1-5 above)
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Criterion Variables Related to
Life Skills Educator's Performance

E
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Appx. 6 ;

Operations and Mcasurcs 5

Knowledge of materials as represented 1
in L-S Curriculum (areas of life res- :
pensibility) and ip Vocational Educa- ]
tion Curriculum, as measured by con- Z
tent tests and supervisor ratings.,

Ability to communicate effectively
the content of curricula as mea-
surcd by both performance of train-
ces and supervisor ratings.

Ability to conceptualize and resolve
traince®s personal problems as they
arisce using the T-A-C sequence ap-
proach, as mcasured by analysis of
tape-recoxrds interviews, trainee per-
formance and supervisors ratings.

Ability to stimulatc trainces to as-
sume ipitiative in the design and
implemcntation of community based
individual projects as measured by:
number and quality of projects, etc.-

Responsibility with respect to ac-
curvate and timcely maintenance of re-
cords, cffcctive scheduling of traince
activities, participation in staff
conferences and training programs and
cooperation in cvoluation procedurces
as measured by attendance records,
submission of reports and c¢valuations
and ratings by supervisors.

Degree to which cducator or instructor
can cffectively integrate the roles
and activities outlined above, as mea-
sured by sample job analysis, super-
visor ratings, aand role concept tests
(Q-sorts, etc.).
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B. Critical Role-Related Abilities

l. Knowledge of traince and community Evidence of demonstrated knowledge ;
of characteristics of trainees in
general, the communpity, and of
traince assigned to him, as measured
by reports, ratings of supervisors, .
ctc.

2. Empathy Capacity to establish a sense of ]
identity and rapport with trainees,
as measurecd by ratings, ctc.

3. Reality oricntation Capacity to make objcctive appraisals 3
of trainces in terms of their rcadi-
ness to deal with the realistic de-
mands of an adult role, as mecasurcd
by congrucnce with the appraisals of
others (placement specialists, ctc.)

4, Flexibility Ability to change his method of ope- 3
ration in order to mediate betwecen
the structure of the curriculum and
the emergent neceds of trainees, as
measured by supervisor ratings of
the utility of his suggested cur-
riculum adaptations. Tests of tole-
rance of ambiguity, rigidity, ctc.
will 2lso be employed,

5. Maturity Appropriatceness of his mode of re-
lating to trainees, peers, supervi- E
sors, members of the community and 3
others as indicated by his behavieor :
in various contexts rcported in quar-
terly staff fitness reports (leader-
ship, followership, responsibility
and discretion would clearly be among
the characteriscics to be considered).
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C. Personal Motivational Charactcergs- 1. Observations and ratings of:
tics

Degrec of participation in ac-
tivitices.

Degree of persistence in per-
formance of tasks (i.c., spc-
cific goals).




s T < TR e ey
o _ e i R B g
e e n s e e =2
e i

b

Personal Motivationzl Characteristics (Cont.) 4

2. Observations and ratings of ]
a@ount of‘constructlve initia-~ ]
tive and independence excer-

cised in decision-making, in- .
formation-gathering and problem- :
solving.
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INSTRUMENTS Appx. 7

Problem of Standardized Tests with the Disadvantaged

The accompanying chart (illustrative schedule of data collection pro-

cedures) indicates that certain standardized tests such as the WAIS, the

Cray Oral Reading Test, the GATB, the Woody-McCall, etc. may be utilized
. to gather information about the trainees. It should be noted that in view
of the fact that these tests were standardized upon populations culturally
different from out target population, Lheir validity as indicators of ap-
titude or achicevement is limited. However, it would be useful to know if
at certain points during the training process they become better indica-
tors of the traince's potential performance. In this sensc such measures
may be more or less effective as possible criteria. This would be impor-
tant to know since these measures arce currently widely used for prognosis
and sclection. It will be one of the major aims of the staff to identify
and develop measures which have better predictive validity for the target
pepulation, For this rcason we have provided for a Test Development Spe-
cialist as a {full-time statf member who, together with his assistant will
work with project staff and consultants to develop new instruments.

Diagnosis through standardized tests presents d probiem. Certain 1o~

.struments such as the Gray Oral Reading Test have been designed primarily

to rank a given individual at his cquivalent age or prade level, but of-

LLAST

B

{er almost no information about the naturc of his learning difficulty.

3 Test scores, therefore, confirm the extent of the learning problem but do ;

not tell cnough about the kind of learning pronlem (i.c. functional defi- j

RAME AL St it

ciencies) each individual exhibits, nor do they suggest approaches for re-

mediation. Such a degree of valid diagnostic specificity is required in
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view of the severe learning problems of the culturally diéadvantagcd popi~ f

lation and the necessity for efficiency in the design of applicable pro-

grams,
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Quantitative and Non-Quantitative Data- Appx. 9

A project such as TRY, wiil: its focus upon the processes of change and
upon the interpersonal encounters which underlie those processes, must not
depend solely, or even primarily upon data collection methods whichk are
standardized and casily quantifisble. Neither should the availability of
punch-card data processing techniques determine the kinds of research ques-
tions that must be dealt with. Too often dependence upon available tests
and sophisticated statistical aids produces complex analyses which are un-
related to the realities of the issues involved and are of little practical
value.

Whatever can be quantitied and mechanically processed will be. Obser-
vations which appcar important and relevant and which cannot be quantified
will be handled descriptively or ancedotally and will be integrated with
more mathematical treatment of the duta. Given the scope of problems in-
volved in the TRY Project, it is more than tikely that many significant
findings will involve non-quantifizbie, non-statistical observation;.

The data collection procedures of the study will, therefore, involve:

1. Standardized Test Administrations - Attitude and interost ques-

tionnaires, achicvemnt tests, ctc,

2. structured Obscrvational Techniques - Directive interview, rat-

ings, sociometrics.

3. Un-structured Obscervational Techinques - Participant =~ Obscrver

ratings, content amilysis, projectives, cte.

4, "Tailor-Made" Test Administrations - "feacher-Made" tests, shop-

Ltests, specially developed in-house measurcments.

5. Staff and Trainec Narrative Reports
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Procedures (1) through (4) permit, in varying degrees some quantifica-
tion and/or codificarion for purposes of analysis, and fox the establish-
ment of validity and reliability. Together with Procedure (5), a2 range of
data is provided from the intensely personal through the more "objective"
and "“impersonal®™ which will allow the rescarch staff to study the nature of
the processes involved, for both staff and wiraince, in changing and modify-
ing behavior at a number of different levels. A multi-leveled approach is
absolutely essential since the processes of change are both complex and
subtle axd must be cxplored using a variety of techniques. Whether the na-
ture of such changes as do occur can be ideniificd by objective standard
measures or by more subjcétivc, obscervationasl Lechniques cannot be predicted
in advance. In any piven domain one or the other kind of measure may be im-~
portant. In many cases the interaction between levels of measurement may
provide the most significant clue, The TRY rescarch model provides data at
cach level on an on~going basis as part of an approach to the evaluation of
change. .

Basically the rescarch design helps to insure that we ask the right
questions and that we systematically artempl to get answers. In view of
the complexity of human beings and the crudeness of present rescarch tech-
niques, quite obviously the answers to suny questions cannot be derived
from statistics, bui must be based upon che wisdom and sensitivity of staff

judgment.
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STATISTICAL CONSIDERATIONS Appx. 10 :

Because of the sheer amount of data which will be cellected and proces-

sed from a varicty of sources. Electronic Data Processing is clearly

the most efficient and feasible technique for analysis. This require-

ment is particularly urpent as it relates to our feedback design (de-
scribed  below) which by definition requires the rapid processing of in-
formation.

It is anticipaled that three kinds of statistical techniques will be
employed, i.c., descripiive, analytic (correlational and analysis of
variance deszipns,) and tactorial. The latter technique L$ particularly
aimed at mcasuring the rcelative contributions of various program com-
ponents to major project goals,

As data accumulates it will become possible to statistically sclect
combinations of measures which can provide basal prediction indices.
Such indices can be especially usceful in refining scelection and as-
signment procedures (for both: trainee and staff) and for subscquent pro-

rram modifications,

RABRALE Ll L b el




e - - - T e — e - - B A U

FIRST AND SECOND YEAR ANALYSES Appx. 11

With the above considerations in mind, the TRY evalustion program can

FA Y

provide:
.
1l During the Pirs: Year -
a. completed desceriptive dats on all candidates for the Project, ;
b. descriptive data, including measures of relative progress for each ]

accepted fraince,

c. an analysis of the relative contribution of cach program component
to overall levels ol achievement,

d. an analysis ol the gelationsiiip between traince background factors

and progress in che program,

co  proelimipary analysis of the cftectiveness of the Life-Skills cur-
ricolum and related techniques (e.p. counseling) in improving <he
basic learning cupacitics of the tralnues,
ie a preliminary analyzis of the effectiveness of an internal feed-
back network in providing data relevant Lo critical modifications
in the operation of the propgram, '
e initial data concerning relarive costs involved in producing u
piven level of improvement in trainee performance,
h. a desceriptive analy:zis of staff performance in cach major arca of
- the Project.

2. During the Sceond Year -

a.  Three-month and, for a praoportion of trainces, six-month follow-up
data reparding post-training emplaoyment, and adjustment,

b,  Three-month and six-month foliow-up studics relating trajnce back-
ground data to post-training cmployment history, and pci.aonal and

social adjustaent.,
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: c. Threc-month and six-month follow-up relating traince background }
factors and within-project achicvment to post-training vocational,
%
personal and social adjustient. i
é d. Descriptive analysis of achicvement and critical problems in job
: development and placement areas. é
] ¢. A preliminary survey to assess the impact on the community of the ]
TRY Project. %
Further cvaluation and analysis of the longer-term effects of the pro-
i gram are contingent upon cither continuation of the Project or separate
prant support fur such follow-up studicvs subscquent te the termination of
8 project operations. IL is considered that a minimum ef three years would
1 be necessary for conceplually meaningful longitudinal and community impact

studies. The basis for such studies are provided for in both the first and

sccond ycar of the Project.
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APPENDIX C
"ORIGINAL PROPOSAL FOR THIS GRANT
OEG-1~-6~068503~1471

STATEMENT ON TRAINING RESOURCES FOR YOUTH PANEL
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STATEMENT ON TRAINING RESOURCES FOR YOUTH RESEARCH PANEL

As requssted in the September 16th memo from Dr. David S. Bushnell, Director,
Adult and Vocational Research, U.S. Office of Education, the TRY Research taff has

enlisted the assistance of six highly respescted social scientists to serve as consultant
members of TRY Research Panel to review the detailed design of ths TRY Research Proposal.

FUNCTION OF THE RESEARCH PANEL

The TRY Ressarch Staff is now in the process of detailing the research and
evalustion design described broadly in Chaptar 6 of the TRY Propoeal. Included will be
a descriptien in grester detail of the feedback process indicating sources of data which
will be collected on an on-going basis from staff and trainees; the methods and ine
struments used to collect such dataj the means and procedurss for processing and evalu~
ating the data and the schems for insuring that such date 1s utilised by trainess, staff
and project decision-makers on an on-going basis in modifying the program. A more
detailed ressarch design, which will be prepared prior to January lst will descridbe
thess processes with greater precision and indicate the specific relationship between
the internal fesdback research process and the longitudinal evaluation study of the

eoffectiveness of the Project.

The Jesearch Panel will function as a review, monitoring, and advisory group, It
will examins the detailed research proposal at various stages of its development, comment
on its value and feasibility, and suggest improvements necessary to insure that the design

ety ‘Wawiighekt protidenionsl standards, :

: Hubcuetth.pmlunbcnutcopiuoft&.dctnﬂodnmrchd‘uignvhichvm
supplement Chapter § of ths Proposal for their reviev and commnt by January 1st. Sub-

sequent to that data additional meetings will be held in New York City prior to the
expscted date of entry of trainees into the Project on.about March 1966. The focus of
thepe mostings will be to further define the evaluation and research systems and pro-

cedures and to insure proper preparation for implementation.
MEMEERS (P THE PAMEL

The following have agreed to serve: g

Zeidor Chein, Ph.D., Director of Research, Center for Human Relstions, New York
' " University. Co-author of "The Road to H".

Stuart Cook, Ph.D., Formerly head of ths Graduate Department of Paychology,
- New York University and pressntly Professor of Psychology,
University of Colorado. Co-suthor of "Ressarch Methods in

Social Relations*.




‘\2.

Edmund Gordon, Ph.D., Chairman, Department of Educational Psychology and
Guidance, Yeshiva University. Author of numerous
articles on the éducation of the culturally deprived.

J, Douglas Grant, Chief, Research Division, California State Department
of Corrections. Author of numerous articles on orime,
delinquency and intra-institutional researca.

Donald E, Super, Ph.D., Professor of Psychology and Director of the Career
Pattern Study, Teachers Collsge, Columbiz University.
Author of the "Psychology of Careers<and "Appraising
Vocationsl Fitness". .

Abrahan Tannerbaum, Ph.D., Former Associate Dean, Yeshiva University, former chief
of the Educational Division, Mobilization for Youth,
presently Associate Profesaor, Department of Special
Education, Teachers College, Columbia University.
Author of numerous articles on ths education cof
exceptional children. . .

Allan Williams, Executive Director, New York State Psychological
Association, Adjunct Faculty, New York University.

All of the above have agread to serve as members of the panel with the exception

of Prof. Cook who will serve perding the completion of certain present commitments.
Allan Willisms has agreed to serve as Chairman.

. THE LIFE (P THE PANEL

The research design of the TRY Project will include specifications about the process
of collecting, analysing, and utilizing information within the TRY Project. It will
also specify the way in which similar processes and data will be applied to ths longi-
tudinal follow-up of the TRY Project as implemented by a seriss of detailed studies gt
periods of three months, one year, two years, three years, five years or at other periods .
yot to be determined. As stated in the proposal, the purpose of the feedback phase of ‘
the research design is to provide information on an on-going bagis for the gradual
improvement of the program. The purpose of the longitudinal follow-up phase of the
ressarch design is to test the long term effectiveness of the TRY Project in terms of
such external criteria as the individual's occupational advancement, and his marital,
personal, and social adjustments, etc.

Two considerations should be kept in mind: services will be rendered to youth even
several years after they have graduated from ths TRY Program so that the resourcus of
"the fesdback system will be applied over & long period of time to facilitate individual

change 4nd to record program effectiveness. The second consideration is that we are
currently oconiidering the possibility of providing the graduates from ths TRY Program
with periodic services through the early years of their marriage in ordsr to make ;
availabls child development educational resources to assist them in their roles as fathers,
In addition to ihe service aspect of dealing with the two generations, it will be ©
possible t2 exasine the ways in which trainse-child interactions evolve and the degree




